Cocuk ve Geligim Dergisi (CG-D)
Journal of Child and Development (J-CAD)
Cilt 2 (2018) Say1 2 39-50
Aragtirma Makalesi

Montessori Ogretmeni Olmak Ne Anlam Ifade Eder ve Neden Tercih
Edilir?

What Does It Mean To Be A Montessori Teacher And Why Is It Preferred?

Aras. Gér. Gizem Yagmur Degirmenci, Hacettepe Universitesi Saglik Bilimleri Fakiiltesi Cocuk Gelisimi

Bolimi, https://orcid.org/0000-0002-7690-7931 gvtuncer@hacettepe.edu.tr

Aras. Gor. Cigdem Kaymaz Kiigiik!, Hacettepe Universitesi Saglik Bilimleri Fakiiltesi Cocuk Gelisimi
Bolumu, https://orcid.org/0000-0002-9962-0159 kaymazzcigdemm(@gmail.com

Dr. Ogr. Uyesi Haktan Demircioglu, Hacettepe Universitesi Saglik Bilimleri Fakiiltesi Cocuk Gelisimi
Bolumd, https://otcid.org/0000-0002-5092-1698 hdemircioglu@hacettepe.edu.tr

0Oz

Ogretmenler egitim sistemi icinde ¢ocuklar ve anne babalar gibi biiyiik 6neme sahiptir. Geleneksel dgretim
yontemleri disindaki metotlarda 6gretmenlerin goriislerini arastiran ¢alismalar yonteme iliskin kiymetli kaynaklardir.
Bu distnce ile bu ¢alismada 6gretmenlerin gelencksel bir sinifta 6gretmen olmaktan daha ziyade neden Montessori
Ogretmeni olmayt tercih ettikleri ve Montessori 6gretmeni olmanin onlar icin ne anlam ifade etti§ini ortaya
ctkarmak amaglanmustir. Calismaya Litvanya’nin Vilnius kentinde bulunan farkli tilkelerden ¢ocuklarin oldugu ve
Montessori egitimi veren okulda ¢aligan yaslart 23 ile 56 arasinda degisen bes 6gretmen dahil edilmigtir. Caligma
grubuna dahil olma kriterleri arasinda Vilnius Montessori Preschool’da caligtyor olmak ve sertifikalandirilmig
Montessori 6gretmeni olmak yer almaktadir. Caligma grubuna dahil olan bes 6gretmen “Montessori Teacher
Trainer for Woodlands Training Center”dan Montessori egitimcisi sertifikasina sahip veya bu egitime devam eden
6gretmenlerdir. Arastirmanin yapildigi okulun uluslararasi bir okul olmasi Montessori’nin evrensel ¢ocuk tanimint
yansitmakta iyi bir 6rnek olacagr distnilmistir.. birinci ve ikinci yazari ¢aligma grubunun bulundugu okulda
Haziran ve Temmuz 2016 tarihlerinde gonilli olarak calismistir. Arastirmanin temel sorulart 6gretmenlerin
geleneksel bir sinifta 6gretmen olmaktan daha ziyade neden Montessori 6gretmeni olmayr tercih ettikleri ve
Montessori 6gretmeni olmanin onlar icin ne anlam ifade ettigidir. Bu baglamda arastirma nitel arastirma
yontemlerinden fenomenolojik desen ile yiritalmustir. Arastirmada kullanilan degerlendirme araglart aragtirma
problemini agtkga ortaya koyabilecek aragtirmacilar tarafindan gelistirilen 10 actk uglu sorudan olusan Yari
Yapilandirlmig Gorisme Formu ile Genel Bilgi Formudur. . Arasgtirmacilar tarafindan gelistirilen bu formlar
Ingilizce olarak hazirlanmustir. Gériigmelerden elde edilen veriler agtk kodlama yontemi kullanilarak kodlanmistir.
Calismanin sonucunda, bireysellik, saygi, karma yas grubu avantajlari ve cevre diizenleme temalarinin olustugu
gorilmistir. Temalar baglaminda konu, aragtirmacilarin deneyimleri, Montessori yaklasiminin prensipleri, alanyazin
ve arastirmalar dogrultusunda tartisiimistir. Ogretmenlerin Montessori prensiplerini igsellestirdikleri ve Montessori

6gretmeni olmanin onlar i¢in bu prensipler dogrultusunda anlam kazandig: sonucuna ulasilmigtir.
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Abstract

Teachers have great importance as children and parents in the education system. Studies investigating teachers'
views in methods other than traditional teaching methods are valuable sources of the method. In this study, it is
aimed to reveal why teachers prefer to be a Montessori teacher rather than a teacher in a traditional classroom and
what it means to be a Montessori teacher. Five teachers, aged 23 to 56, were enrolled in the study, which included
children from different countries in Vilnius, Lithuania, and who worked in the Montessori school. The criteria for
inclusion in the study group include working in Vilnius Montessori Preschool and becoming a certified Montessori
teacher. Five teachers from the study group received the Montessori trainer certificate from the Montessori
Teacher Trainer for Woodlands Training Center. The fact that the school was an international school was
considered to be a good example of Montessori's universal definition of children. The main questions of the
research are why teachers prefer to be Montessori teachers rather than teachers in a traditional classroom and what
it means for them to be Montessori teachers. In this context, research has been carried out by qualitative research
methods phenomenological design. The evaluation tools used in the research are the General Information Form
and the Structured Interview Form consisting of 10 open-ended questions developed by the researchers who can
clearly identify the research problem. These forms developed by the researchers were prepared in English. The data
obtained from the interviews were coded using the open coding method. As a result of the study, it was seen that
individuality, respect, mixed age group advantages and prepared environment themes were formed. Themes are
discussed in the context of the researchet’s experiences, literature, the principles of Montessori Approach,
researches. It was concluded that the teachers internalized the principles of Montessori and that being a

Montessori teacher gained meaning for them according to these principles.

Keywords: Montessori, teacher, opinion, education, approach

Introduction

Today, it is known that there are many approaches in education in different parts of the world. One of
the early childhood education programs used commonly across the world is Montessori approach. Maria
Montessori who gave the name to the approach is pioneer at medical doctor by being as female in Italy.
While working in the psychiatry department, she was interested primarily in children with special
education needs and made significant progress in their work with them. As a result of these positive
educational consequences, she started working in the field of education, pondering that the equal ways
might be used on children whose development is typical (Lillard, 2013). She created a different school
environment than traditional teacher-centered classes because Montessori method focuses on all aspects
of the child. In order to reveal this difference, she set the name of the first school she opened as Casa
dei Bambini (Children's House) Montessoti classes are not an atea whete adults are responsible.
Environment helps children by the way of improving their sense of independence and self-control.

Children move freely around in the class and work on what attracts their attention (Seldin & Epstein,
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2003). Montessoti developed the primary Montessori school in 1907 to educate kids who have been
poor and with mental retardation. Every child’s development is different, and the progress is individual
for a child in her approach (Pickering, 1992).

The approach has begun to spread and become popular all over the world since its inception.
Montessori system has specified with routines and materials (Seldin, 2002). It uses of, recognition of
children's chances of choice, mixed age groups; emphasis on co-operation in the educational system, no
longer utilising notes and exams in the comparison process; emphasis on co-operation in the educational
process, the application of individual and small group activities for the development of both academic
and social skills because of the reasons for attracting attention (Lillard & Else-Quest, 2006; Soydan,
2013). According to the eight basic principles set forth by Montessori, the teacher expreses the
interaction of the child as follows: a sensitive, flexible and coherent teaching reveals more the desired
results. Children want to use a teacher guide that is reliable and sincere and to be in a safe environment
(Danisman, 2012).

The process offers to kids what hazard for managing themselves through learning. Such as personal
independence, self-discipline, learning and motivation concepts arises with method (Kendall, 1993).
According to Crain (1992), the teacher is not the person who teaches directly in Montessori method.
The role of the teachers in Montessori differs from the role of the teacher in traditional education in
many ways. They are mostly guiding for presentation aids, observe very well and respect the children’s
efforts toward independent mastery (Lopata, Wallace, & Finn, 2005). For instance, Montessori asks her
teachers to attend and be patient until children concentrate. While Montessori teachers present the
material to the child, they are patiently waiting for the child's curiosity and attention to be absorbed and
concentrated The teacher does not break their concentration in any way during this process (Lillard,
2013). According to Montessori (1975), the teacher needs to make a careful observation in order to
choose the material, to maintain the curiosity and to determine the needs during the process of self-
study. Then he/she should gradually get away from there, talking or keeping quiet in the direction of the
child's needs (Soydan, 2013).

In Montessori approach, given children opportunity to make research, experiment, do mistakes and
correct its by on their own. Materials are designed to aid children in finding these faults. The teacher
doesn't try to tell the child's mistake. If the child can not recognize his or her own mistake, it means that
he has not yet been ready for this job sufficiently (Temel, 1994). Teachers do not ever exhibit their
errors because children are supposed to figure out their mistakes on their own. Teachers only show how
to use the materials. It is called presentation of material. They guide children by encouraging them to
build their own experiences by using the materials so that children can learn on their own. Montessori
substances have been designed in a way that users notice their own error after which fix these errors
(Kogyigit, Kayili, & Erbay, 2010). The primary skill anticipated from a teacher is a very good observer.

Also, the teacher should understand the kid’s prior need.
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Seldin and Epstein (2003), state that Montessori teachers are working with three important things: first,
information about child development and their sensitive periods; Second, to know how to prepare a
classroom environment in which each sensitive period will reach satisfying; Third, they must be aware of
how to observe. Cossentino (2009)’s study, which has the same purpose as our research, is also
investigating why, how and by whom Montessori teacher training is taken. The study gives information
that teacher education focuses especially on the details and focuses on the effect of culture (Cossentino,
2009).

According to Montessori, the normalized child who is self-motivated, is able to make independent
decisions, and has only the power to act with conscious choice, is not merely from a distance
(O’Donnell, 2007). In this method, the educational environment is defined as a developmental field for
the child. The educational environment is designed to meet the needs of the child to uncover, develop
and provide self-control. It's the responsibility of the teacher to furnish these working possibilities in
pre-school environments (Lillard, 2013).

Educational environments created by teachers are organized in such a way that children can actively
research and move freely. The materials that are believed to bring the desired knowledge, skills and
experiences are selected by the students by the guidance of the teacher. Children can prepare materials
and environment for their possess functions (Temel, 2005). In the Montessori education, the adoption
of the child to the center has changed the role of the teacher according to the traditional understanding.
The child no longer are not tought knowledge but gains experience and experiences from materials and
surroundings. The task of the Montessozi teacher is to help the child discover the knowledge by living
(Durakoglu, 2010).

In this context, it is understood that the education of a Montessori teacher is virtually important. After
Montessori published her first book namely “The Montessori Method” in 1912 which tells her views and
discoveries about young children's learning and development, she generated a teacher training program
focusing on teaching and learning of young children in Rome in 1913. It laids the foundation of
Montessori teacher training. It has been going on implementing to become a Montessoti teacher today
(Isaacs,2018). Today, it is obligatory to complete an International Certificate Training Program of
Montessori to become a Montessori teacher. Teachers in this study have Montessori Teacher Certificate
from Montessori Teacher Trainer for Woodlands Training Center or have been going on education. The
trainer of the teachers are Needra de Silva who obtained her Diploma in the Montessori Method of
Education from London, UK under the guidance of Dr RAL Wentworth who was directly trained by Dr
Maria Montessori herself and she later also obtained a Diploma from Woodlands Training Center.

On the other hand, Montessori education is an approach that emphasizes a universal child while being
criticized in terms of hardness and nonetheless well known in these days. The aim is also to learn
superiority on how to make children independent and free. Educators and families are both attracted
from the approach. Although the Montessori method claims to have made a revolution in education, it

has changed little since the 20th century (Bazelon, 2007). There are thoughts claiming that there are
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paradoxes through the world related with Montessori approach such as the independent but structured,
revolutionary but unchangeable.

To sum up, Montessori approach, attracted attention since the first years of its existence and has been
used in both culturally and economically through very unique geographies, has always been popular
through the world. Teachers of this approach, which creates a standard and universal culture in different
regions in Africa as well as America and Asia, have also been the subjects of many studies. In this study,
It is aimed to reach out why teachers working at Vilnius Montessori Preschool prefer to be a Montessori
teacher rather than being a teacher in a traditional classroom and be able to have a better understanding

of what it means to be a Montessori teacher for them.

Method

In this section, the research model, research participants, the data collection tools and the data analysis

information is offered.

Research Model

This research has been carried out by a phenomenological design of qualitative research methods. The
main purpose of the phenomenological research is to seek out the facts and produce in-depth
explanations about this phenomenon in his narratives on a particular phenomenon based on the

experiences and emotions of the individual (Ytksel & Yildirim, 2015).

Research Participants-Universe-Sampling
The participants in the study are teachers working at International Montessori School in Vilnius,
Lithuania. All participants were female and between 23 and 56 years of age. All five participating
Montessori kindergarten teachers had undergraduate degrees and were trained and certified as
Montessori teachers. So, they interpret being a teacher from the point of view of Montessori approach.
Thus, the participants are determined according to typical sampling method. The typical sample which is
a kind of purposeful sampling method refers to individuals with typical features that are considered to

represent the research question (Yildirim&Simsek, 2013).

Data Collection Tools
In this study, it is investigated why teachers prefer to be a Montessori teacher instead of being a teacher
in traditional school and what it means to be a Montessori teacher for them. To reach at this aim,
Interviewing which is one method of qualitative research is used to gather qualitative data. Structured
Interviewing Form is developed by researchers. This form includes ten questions about experiences of
participants related with being Montessori teacher. This form was used while interviewing with

participants of the study. The open-ended questions in the form are:
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1. Why did you prefer to work at Montessori Pre- School rather than traditional Pre-School?
What did you think when you were introduced for the first time with Montessori Philosophy?
What do you think about the advantages of Montessori education?

What do you think about the disadvantages of Montessori Education?

DA

What do you think about how this program evaluates the individual differences between
children?

Do you think that this program is appropriate for the children with special needs? If yes, Why?
What do you think how Montessori Education effect children socialization?

What do you think how Montessori Education effect children’ creativity?

Y ® =N

If you were a child, would you prefer to go to Montessori School? Why?
10. What is the main reason for preferring to work at this school? For being international school or

being a Montessori School?

General Information Form
This is a form which is developed by the researchers to learn general information such as age, gender,

contact number, marital status, the year of experience.

Data Analysis
In the first stage, the recorded interviews were made in the form of written documents to prevent data
loss. Content analysis was done with the records which were resolved one to one (Elo& Kyngis, 2008).
The coding process was carried out in three stages, namely open coding, axis coding and selective coding

(Thomas, 20006). The main themes emerged after this process.
The role of the Researchers

First and second author work as a Research Assistant and third author as an Assistant Professor work at
Child Development Department of Health Sciences Faculty at Hacettepe University. Three of the
researchers interpret the research with the perspective of child development professional. It provides

them with developmental approach.

Findings and Discussion
To prefer being Montessori teacher depends on different aspects according to the participants of the
study. Four main themes are constituted according to open coding. The themes have been arisen at the

end of the study is individuality, respect everything, mixed age group advantages, prepared environment.
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Individuality

According to Montessori teachers working in Vilnius Montessori School, Montessori approach has key
principles which makes this approach differ from traditional education in Lithvania. One of them is
gathered under the concept of individuality. For example, T3 coded teacher has focused on the
individuality which is one of the most powerful aspects of the approach. She expressed her thoughts as
“Bwery child is treated as an individnal. We do not compare children, and each child is evaluated on an individnal basis”.
Whitescarver&Cossentino (2008), Montessori approach which is well organized and has a concrete
perspective figures on individual choice and freedom To take consider observation of researchers in
Vilnius Montessori Preschool, teachers takes notice of individual choice and freedom carefully. T5
coded teacher said that “I7 is holistic, thus fostering all the child's needs: manual engagement, social, practical life, and
academic. But none of these are forcefully introduced, instead of the environment just presents it to the child when the child is
ready for each developmental step. The child does not need to be ‘on the same page' with anyone, they follow their own inner
program”. This perspective shows that both the developmental stage of each child and developing specific
inner program for each child is critical while quiding children through the life span learning. Teacher
with T3 code takes attention on a different perspective individually by saying that “I#'s very good way to
show the child that nobody but be or she is going to do Mo5 senses. 1t helps them to be independent. Each child is treated as
an individual”. According to Kramer (1988), for Montessori approach, treating each individual child with
respect is needed to accomplish the aims. Also the individualized and developmental program, one of
the basic teachings (aspects) of Montessori, worded by teachers that ‘Iz gives for children independence,
confidences of them self and academic knowledge” (12). The long term effect of the approach on the child is
expressed by the like that: Laying a strong foundation in lives of children that can be built upon (13)

In addition, the Montessori schools do not focus solely on the individuality and freedom of children.
Montessori's philosophy, which defines itself as a society with students, teachers and families,
emphasizes the freedom of the teacher. Steiner (2016) provides teachers with an example not only of
freedom of teaching, but also of learning, professional development, and building a system for them.

To sum up, to be a Montessori teacher means considering each child and their development unique.

Respect Everything

According to Montessori teachers working in Vilnius Montessori School, Montessori approach has key
principles which makes this approach differ from traditional education in Lithvania. Another of them is
gathered under the concept of respect of everything. Morrison (2014) states that respect for child is the
cornerstone of Montessori approach which all the other principles depends on. If the choices are
provided for children, they can have the ability to develop learning autonomy and also self-esteem. The
T5-coded teacher mentioned that “I discovered Montessori in 2007 when my daughter started attending a
Montessori school in Warsaw, Poland. I was pleasantly surprised how deeply respectful this philosophy is for the child's
rights and personality. 1 felt immediately that this is the right way of supporting the child's development”. It is interpreted

from the sentence that A Montessori teacher can not be thought without respect because of the fact that
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the philosophy of Montessori depends on respecting children and children’s rights. When it is asked
teachers if they prefer to go to a Montessori school if they had chance to go during their childhood or
not and why they prefer to go to Montessori school, all the participants in the study said that they would
prefer to go to Montessori school. For example, T3 coded teacher told that “Yes as I would have the ability
to express myself and be respected, 1 can work at my own pace” and T4 coded teacher added that ““ If is very
important to see the difference in this program. I mean it is one of the most important things we are trying to teach, respect
everyone as he is”. Schmidt (2009) states that respect for the child is necessary for all stages of learning. So,
respect for everything provides children with the environment to learn and develop at their
developmental stage. On the other hand, T5 coded teacher mentioned that “This philosophy respects all
differences and individualities. There should be no judgments made on why one child is one way or another. Each child must
be allowed to learn on their own way. However, the environment created by teachers must demand mutnal respect from all
members of the community, young and older”. When Epstein(1996) asked teachers what they feel are the overall
goals of the Montessori method for children, teachers” most frequent responses were to develop
children’s independence, potential, self-confidence, self-respect, ability to learn at one’s own pace, joy of
learning, respect for others, curiosity (creativity), self-control, and concentration. Besides, Chattin-
McNichols(1992) states that two way of implementation of respect exists in Montessori classrooms.
Adults respects the abilities of children. This respect effects the adult-child interaction and also adults’
strict attention to the organization of the environment in which children learn. Such a continuous model
of respect brace up children to respect themselves, one another, the adults who work with them, and
the materials they prefer.

To sum up, to be a Montessori teacher means to respect everything such as child, environment, nature,

adults. ..

Mixed Age Group Advantages

According to Montessori teachers working in Vilnius Montessori School, Montessori approach has key
principles which makes this approach differ from traditional education in Lithvania. The following
theme is gathered under the concept of mixed age group advantages. Mixed age groups have lots of
advantages in education. It is interpreted from the studies done so far in the literature that aggressive and
negative behaviors of children were significantly less likely to be noted by teachers in mixed-age than in
same-age classtooms (McClellan&Kinsey, 1997). In a study which is conducted to reform the
understanding of the effects of classroom age composition on vocabulary growth, drawing upon
a large, population-based sample of children attending early childhood programs, it is obviously clear
that relationship between the range of child age within a classroom and children’s vocabulary
development, such that classrooms with a maximum age range of 24 months were identified with the
greatest gains in vocabulary growth. When the teachers are asked what the advantages of being
Montessori teacher, all of them mentioned about advantages of working with mixed age group. They

explained that there aren’t mixed age classrooms in traditional schools in Lithvania and Montessori
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approach gives children chance to learn each other. The teacher’s code with T1 and T4 also focused on
working with the mixed age group, which is one of the strengths of the socialization method in
Montessori schools. T1 coded teacher said that “As we are mixed age group children naturally learn to respect
each other and care for their environment”. 1t means that mixed age group serves for the cornerstone of
Montessori approach which is “respect for child”.

It provided teachers with chance to implement respect for the child. It cannot be seen in Vilnius
Montessori classroom that there is just one age group. There are children who are at different ages in
each classroom. It is interpreted that teachers accept the advantages of mixed age group. For example,
T4 coded teacher said that “I #hink it helps a lot to learn how fo listen, be polite and specially in our preschool it helps
to see more international- open world. That is good for socialization in mixed age gromps” andT5 coded teacher
mentioned that “Socializing is natural in a Montessori classroom because of the mixed-age gromp. There are plenty of
opportunities for socializing and children help each other”. According to Katz, Evangelou& Hartman (1990),
mixed age groups support children to construct relationships and friendships and it also provides
children with possibilities for specific learning opportunities. To sum up, to be a Montessori teacher

means being a teacher of mixed age groups encouraging socializing.

Prepared Environment
The prepared environment encourages children to work on activities which they choose by themselves
at their own pace. Children have tasks to complete. These tasks are their work. The main idea behind the
prepared environment is that it is constructed in a way that children are able to choose their own work
according to their pace everyday and one of the teacher’s role in Montessori approach is to prepare this
environment (Epstein, 1996). In addition, Rathunde &Cstkszentmihalyi(2005) states that Montessori
defines prepared enviorenment as if it is designed according to the place where children’s true nature is
emerged. They revealed that the Montessori schools in their study which they compare the traditional
school enviorenments and Montessori school enviorenments have enviorenments which improve the
students’ concentration through affective and cognitive involvement and also the most widely
recognized element of a prepared environment is the freedom a student has to select an activity and
explore his or her interests (Rathunde &Cstkszentmihalyi, 2005). In this context, T5 coded teacher
mentioned prepared environment as “Ha/ Yes, because as much as love preparing the environment for the children
in our school - every time 1 think about how much I wonld love to have gone to a school with such an environment in ny
childhood. 1t is inspiring. Another inmportant element, which was rather absent in my childhood days - is the possibility to
choose my work. Wow, how 1 would love to be able to choose”. So, Lillard (2018) states that Montessori thinks that
children are able to follow a positive developmental path as if adults do not interfree or provide children
with an enviorenment with the right type and level of mental stimulation.

To sum up, to be a Montessori teacher means designing the environment according to
children’s need with Montessori materials. The surroundings of Montessori by Cossentino (2009) are

visualized as follows. As it is understood from the schema, it is seen that the environment has a big role
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in Montessori philosophy. It is clear that the relationship between the child's needs and the environment

is directly related.
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Figure 1. Flow Diagram of Montessori

Conclusion and Advices

According to the findings of Malm (2003), Montessot's strengths are that it focuses on philosophical
awareness, a holistic approach and a true ethics of care. In this respect, our research can be said to be
consistent with the Malm’s findings. On the other hand, the contradictory traditional / contemporary
educational interpretations of Montessori theory and practice are other issues that arise between
Montessori teachers. It is seen that the contradictions related to traditional education have also emerged

in our current research.

In conclusion, it is understood why teachers prefer to be a Montessori teacher rather than being a
teacher at a traditional school because of the key principles of Montessori approach. It is seen that they

internalize the principles of approach and to be a Montessori teacher for them:
e means considering each child and their development unique.
e means to respect everything such as child, environment, materials, nature, adults. ..
e means being a teacher of mixed age groups encouraging socializing.

e means designing the environment according to children’s need with Montessori

materials.
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