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Ozet

Bu arastirmada, Tiirkiye’de yasam boyu 6grenmeyle ilgili yazilan lisansiistii tezlerin genel egilimlerinin tespit
edilmesi amaclanmaktadir. Calisma kapsaminda, Yiiksek Ogretim Kurulu Bagkanhigmin Ulusal Tez Merkezi
sisteminin arama motoru kullanilarak; Tiirkiye’de 1980 ile 2020 yillar1 arasinda yaymnlanmis; baslig1 ‘yasam boyu
ogrenme’, ‘hayat boyu 6grenme’, ‘halk egitimi’ ve “yetiskin egitimi’ olan biitiin (233 adet) lisansiistii tezler analiz
edilmistir. Bu arastirma Ozgilin yonii itibariyle, incelenen tezlerdeki belirli degiskenleri, &rneklemleri ve
yontemleri bir biitiin igerisinde ortaya koyacaktir. Yasam boyu &grenme alaninda yapilacak olan yeni
arastirmalara 1sik tutmasi bakiminda bu arastirmanin 6nemli olacag: diisiiniilmektedir. Arastirmada, nitel
arastirma gelenegi icerisinde yer alan dokiiman analizi yontemi tercih edilmistir. Tezler incelenirken ise nitel veri
analizi yontemlerinden betimsel analiz teknigi kullanilmistir. Arastirmacilar tarafindan belirlenen kategoriler
cercevesinde incelenen tezler; frekans ve yiizdelerle analiz edilerek tablolastirilmis ve genel degerlendirmeleri
yapilmistir. Elde edilen bulgulara gore son yillarda yasam boyu 6grenme temali yazilan tezlerin sayisinda artis
oldugu; ancak yazilan tezlerin ¢ogunun belirli birka¢ tiniversitede yiiriitildiigii goriilmektedir. Ayrica yazilan
tezlerin orneklemlerinde; kursiyer, dgretmen ve Ogretmen adaylari {izerinde yogun bir ilgi varken, diger
orneklem gruplar: ihmal edilmistir. Doktora seviyesinde yasam boyu 6grenme temali tezlerin sayisinin oldukca
az oldugu tespit edilmistir. Bu alanda daha ¢ok bilim doktorunun yetistirilmesi agisindan bu konunun 6nemli
oldugu diisiiniilmektedir.
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Giris

Yasam boyu 6grenme kavrami ilk defa 1920’lerde, egitimin giinliik hayatmn devamli bir
boyutu oldugu anlayisini benimseyen Eduard Lindeman, Basil Yeaxle ve John Dewey tarafindan
kullanmilmistir (Ayhan, 2005). 1920’lerde ilk defa ortaya ¢ikan bu kavramdan, 1970'lerde tiim diinyada
bahsedilmeye baslanmistir. Ancak hiikiimetlerin tasidig1 ekonomik kaygilar nedeniyle 1970’lerin
ortalarindan 1990’larin bagmna kadar yasam boyu 6grenme kavrami popiilaritesini kaybetmistir.
1990’larin basindan giintimiize kadar olan siirecte ise ¢cagin gereksinimlerinin kargilanmasi amaciyla
tekrar on plana ¢ikmistir (Dehmell, 2006). 21. yiizyilin baslarinda {ilkeler, bilim ve teknolojide
meydana gelen ilerlemelerle beraber ¢aga ayak uydurabilmek amaciyla egitim sistemlerini tekrar
gozden gecirip, cesitli diizenlemeler yaparak, kendilerini modern egitim yaklasimlariyla uyumlu
duruma getirmek zorunda kalmislardir (Cornford, 2002). Bu durum yasam boyu 6grenme kavraminin

popiilaritesini tekrar arttirmaya baslamaistir.

Yasam boyu 6grenme, temelde okulda dgrenmeyi de igerisine alan ve bireyin tiim yasami
boyunca devam ettirdigi siirekli 6grenme etkinlikleridir (Parisi, Kemker, Part, Kanan ve Wermter,
2019). Ogrenmeler genelde ihtiyag ve merak sonucu olusmaktadir. Thtiyag sonucu olusan 6grenme
siireclerinde ya yeni durumlardan kaginilir ya da hayatin iginde yeni 6grenme yasantilar: kazanilarak
bu ihtiyacin giderilmesi saglanir (Sonmez, 2003). Ancak ¢agimizin hizla degisen sartlar1 nedeniyle,
bireylerin okul sonrasi basa ¢ikmas: gereken sorunlar sadece okullarda verilen egitim ve 0gretimle
¢oziilemez duruma gelmistir (Bagci, 2011). Bu agidan yasam boyu 6grenme kavrami, genelde tilke
politikalar1 ve egitim sistemleri, 6zelde ise bireyler icin vazgecilmez bir ihtiya¢ haline gelmeye

baslamistir (Candy, 2002).

Yasam boyu 6grenme kavraminin arastirmacilar ve kurumlar tarafindan cesitli tanimlari
yapilmistir. Ersoy ve Yilmaz’'a (2009) gore yasam boyu 6grenme, resmi olsun ya da olmasin, bireysel
ya da sosyal temelde bilgi ve becerileri gelistirmek amaciyla yasam boyunca gerceklestirilen tiim
amagl ve rastgele 6grenme faaliyetleridir. Dunlap ve Grabinger (2003) ise yasam boyu 6grenmeyi,
bireylerin yasam kalitelerini yiikseltmeleri i¢in yasamlar1 boyunca yaptiklar1 kasith 6grenme etkinligi
seklinde tanimlamigtir. Milli Egitim Bakanligi'na (MEB) gore ise yasam boyu Ogrenme, bireysel,
toplumsal, sosyal ve istihdamla iligkili bir yaklasimla bireyin; bilgi, beceri, ilgi ve yeteneklerini

gelistirmek maksadiyla yasamu siiresinde katildig: tiim 6grenme faaliyetleridir (MEB, 2009).

Boud ve Falchikov (2006), bireylerin bilinmeyen bir gelecegin {istesinden gelmelerini
saglamak ve yasam boyu Ogrenen olmalar1 icin gesitli becerileri 6grenmelerini énermektedir. Bu
yasam boyu 6grenme becerileri; teknolojik gelisim ve degisime uyum saglama, siirekli olarak kendini

yenileme, bilgi iiretme, Ogrenmeyi Ogrenme, diger bireylerle isbirligi yapma ve paylagsmadir
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(Erdamar, 2017). Ayrica yasam boyu Ogrenen bireyler, ogrenebilir ayn1 zamanda 6grendiklerini
uyarlayabilir ve bildiklerinin Gtesine ge¢meye calisirlar. Bu durum 6grenmeyi sevime ve ogrenmeye
istekli olma, bagka bir deyisle yasam boyu 6grenmeye yonelik bir egilim gerektirir. Bu egilim, risk
alma, sebat etme ve 6grenmeyi devam eden bir siire¢ olarak gorme gibi Ozellikleri ve istbiligsel
farkindalikla desteklenen kendi kendini yonlendiren 6grenme kapasitesi gibi belirli becerileri

icermektedir (Dunlap ve Grabinger 2003).

Besikten mezara egitim felsefesini benimseyen yasam boyu 6grenme, bireyin goniilliiliik
esasina dayanan, kendi motivasyonunu kendisinin sagladigi, kisisel veya profesyonel nedenlerden
dolay1 bilginin pesine diisme seriivenidir (Hammer, Chardon, Collins ve Hart, 2012). Yasam boyu
Ogrenme kavrami, isglicli potansiyelinin gelistirilmesi amaciyla hayatimiza girerek sadece aktif
vatandashik ve bireysel gelisim olarak algilanmaktan giderek uzaklagsmaktadir (Demirel, 2009).
Bireylerin bilgi toplumuna uyumlarini saglamak, toplum iginde hayatlarmi daha iyi
denetleyebilmeleri i¢in ekonomik ve toplumsal hayatin biitiin safhalarina fiili olarak katilmalarina
imkan vermek de yine yasam boyu Ogrenmenin amaglar1 arasinda gosterilebilir (MEB, 2009). Bu
baglamda yasam boyu 6grenme, kisilere bilgilerini giincelleyebilmeleri i¢in sunulan bir firsat olarak
goriilebilir (Chapman, Gaff, Toomey ve Aspin, 2005). Yasam boyu 6grenme kavraminin yiiklendigi bu

Onemli misyon, onun tiim diinyada énemli bir arastirma konusu haline gelmesine neden olmaktadir.

Yasam boyu 0grenme kavrami tiim diinyadaki arastirmacilarin (Amit ve Meir, 2019; Norris,
2020; Tuama, 2020) oldugu gibi ayn1 zamanda Tiirkiye’deki arastirmacilarin da (Erdamar, Demirkan,
Saracoglu ve Alpan, 2017; Kalgik, 2019; Ozgiir, 2016) siklikla iizerinde galigtig1 bir alan durumuna
gelmistir. Arastirmacilarin, bireylerin yasam boyu 6grenme egilimlerini, algilarini ve yeterliklerini
Ol¢meye yonelik; farkli farkli calisma gruplari ve degiskenler tizerinde calistiklari goriilmektedir
(Yiiksel, Glindogdu, Akyol ve Akar-Vural, 2016). Ayrica arastirmacilar, yasam boyu &grenmenin
kavramsal gergevesi, tarihsel gelisimi, Avrupa Birligi ve Tiirkiye icerisindeki yeri ile ilgili konulara da

deginmektedirler (Yenen, Kiling ve Bulut, 2016).
Aragtirmanin Onemi

Yagsam boyu 6grenme alani ile ilgili son yillarda, farkli iiniversitenin biinyesinde yapilan
bir¢ok tez ¢alismasina rastlanmaktadir (Aydin, 2020; Catal, 2019; Cetin, 2019). Ancak alanyazinda,
yasam boyu 6grenmeyle ilgili lisansiistii tez ¢alismalarini analiz ederek, mevcut durumu betimleyen
calisma sayisi oldukca azdir (Yenen ve digerleri, 2016; Yiiksel ve digerleri, 2016). Halbuki bir
konunun derinlemesine incelenmesinde; son egilimlerinin ve ¢alisma alanlarimin ne oldugunu ve
ilerledigi yonelimleri ortaya koymada en etkili yontem, bu alanda yiiriitiilen ¢alismalar1 analiz

etmektir (Bikmaz, Aksoy, Tatar ve Altinyiiziik, 2013). Bu ¢alismanin, belirli dlgiitler dahilinde ve
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belirli bir zaman diliminde yapilan g¢alhismalar1 kapsamasi;;, konuyla ilgili genel bir cerceve
cizeceginden, yasam boyu 6grenme alaninda ¢alisacak arastirmacilarin, alana dair fikir sahibi olmalar1

bakimindan 6nemli faydalar saglayacag: diisiiniilmektedir.

Bugiine kadar yasam boyu Ogrenme temali tezlerin incelenmesine yonelik yapilan
calismalarin ya ¢ok kisithh bir 6rneklem iizerinde derinlemesine icerik analizi yontemi kullanilarak
(Yiiksel ve digerleri., 2016) ya da ¢ok kisith bir zaman diliminde yayinlanmis olan tezlerin betimsel
analizlerinin (Yenen ve digerleri, 2016) incelemesi yoluyla yapilmis oldugu goriilmektedir. Bu
arastirmanin, 40 yillik genis bir siire zarfinda yayimnlanmis olan tiim yasam boyu 6grenme baslikli
tezlerin betimsel analizini yapmas1 ve kendinden 6nceki calismalara gore daha fazla kategori altinda
tezleri incelemesi yoniiyle alana 6nemli katkilar yapacagina inanilmaktadir. Calismanin bu yoniiyle

0zgiin oldugu distintilmektedir.
Arastirmanin Amaci

Arastirmada, farkl {iniversitelerin biinyesinde yapilan, bashigi ‘yasam boyu 6grenme’, ‘hayat
boyu 6grenme’, ‘halk egitimi’ ve ‘yetiskin egitimi’ olan 1980 ve 2020 yillar1 arasinda yayinlanan
yliksek lisans ve doktora tezlerinin betimsel olarak analiz edilmesi amaglanmistir. Bu genel amag
cercevesinde yasam boyu Ogrenmeyle ilgili genel egilimlerin belirlenmesine c¢alisilmistir. Bu
kapsamda incelenen tezlerin basliklari, diizeyleri, yazildiklar1 yillar, yazildiklar1 diller, yazildiklar:
Universite tiirleri, yliriitiildiigii tiniversiteler, yiiriitiildiigii enstitiiler, kullanilan arastirma modelleri,
katilimcilar ve kullanilan veri toplama araglar: tespit edilmeye calisilmis ve asagidaki sorulara yanit

aranmigtir:
Tiirkiye’de 1980 yilindan bu yana yapilan yasam boyu 6grenme temali lisansiistii tezlerin;
a) Basliklarina (yasam boyu 6grenme, hayat boyu 6grenme, halk egitimi ve yetiskin egitimi),
b) Diizeylerine (yiiksek lisans ve doktora),
¢) Yaymlandiklar: yillara,
d) Yazildiklari dillere (Tiirkge ve Ingilizce),
e) Yazildiklari tiniversite tiirlerine (devlet tiniversitesi ve vakif tiniversitesi),
f) Yiriitildiigii iniversitelere (Ankara Universitesi, Marmara Universitesi vb.),
g) Yiritildiigii enstitiilere (egitim bilimleri enstitiisii, sosyal bilimler enstitiisii vb.),
h) Kullandiklar1 aragtirma modellerine (nicel, nitel ve karma arastirma modeli),

i) Katiimalarma (kursiyer, 6gretmen, 6grenci vb.),
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j) Kullanilan veri toplama araclarina (6lgek, anket, goriisme vb.) gére dagilimlar: nasildir?

Yasam boyu 6grenme alaninda yapilacak ¢alismalara yeni bir bakis agis1 getirebilmek, farkl
fikirler ve metodolojiyle yasam boyu 6grenme alamna katki sunulmasmin saglanmasi adina bu

sorulara cevap bulunmasinin alanyazn icin 6nemli olacag diistiniilmektedir.
Yontem
Arastirma Modeli

Lisansiistii tezlerin olabildigince tam ve dikkatli bir sekilde incelenmesine dikkat eden bu
arastirmada, nitel arastirma gelenegi icerisinde yer alan dokiiman incelemesi arastirma yontemi tercih
edilmistir. Dokiiman incelemesi; arastirilmas: hedeflenen olgu ve olaylar hakkinda bilgi igeren yazili
materyallerin analizini kapsar (Yildirim ve Simsek, 2018). Strauss ve Corbin (1990) arastirma
kapsaminda ulasilan dokiimanlarin, betimsel veya igerik analizi seklinde iki farkli yol ile
incelenebilecegini belirtmislerdir. Bu arastirmada dokiimanlar betimsel analiz yolu ile incelenmistir;
¢iinkii dokiimanlarin incelenme siirecinde kullanilacak kategoriler onceden belirlenecek arastirma
siirecine baslanmistir. Betimsel analiz, daha ¢ok arastirmanin kavramsal yapisinin dnceden agik
bigcimde belirlendigi arastirmalarda kullanilir. Bu yaklasima gore, elde edilen veriler, daha 6nceden

belirlenen kategorilere gore 6zetlenir ve yorumlanir (Yildirim ve Simsek, 2018).

Arastirma kapsaminda ulasilan dokiimanlar, betimsel analiz yontemi kullanilarak dort
adimda sonuca gidilmistir (Yildirim ve $Simsek, 2018). (1)Betimsel analiz i¢in toplanan verilerin hangi
kategoriler (tezlerin basliklari, diizeyleri, yillari, yazildiklar1 diller, yazildiklar1 {iniversite tiirleri,
ylriitildigii tiniversiteler, yiiriitiildiigli enstitiiler, kullanilan arastirma modelleri, katilimcilar1 ve
kullanilan veri toplama araglari) altinda diizenlenecegi ve sunulacagi belirlendi. (2)Belirlenen
kategorik cerceveye gore veriler okundu ve diizenlendi; dokiimanlar anlamli ve mantikli bir bigcimde
bir araya getirildi. (3)Bulgularin tanimlanmast: Verilerin kolay anlasilabilir bir bicimde sunulmasi icin
tablolastirma yapildi. (4)Bulgularn yorumlanmas:: Elde edilen tablolarm yorumlanmas: ve
anlamlandirilmas: gergeklestirildi. Bulgular arasindaki neden-sonug iliskisi ve arastirmacilar
tarafindan yapilan yorumlara yer verilerek c¢alisma sonuglandirildi. Bu baglamda yasam boyu

O0grenme alanindaki genel egilim belirlenmeye galisilmistir.
Evren ve Orneklem

Bu arastirmanin ¢aligma evrenini, Tiirkiye’de 1980-2020 yillar1 arasinda yasam boyu 6grenme
alaninda hazirlanmus yiiksek lisans ve doktora tezleri olusturmaktadir. Bu dogrultuda Yiiksekogretim
Kurulu Tez Dokiimantasyon Merkezine kayith bulunan; baghg: ‘yasam boyu 6grenme’, ‘hayat boyu

o0grenme’, ‘halk egitimi’ ve ‘yetiskin egitimi’ olan tiim tezler incelenmistir. Bu basliklar1 tasiyan
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toplam 233 tezin oldugu tespit edilmistir. Bu tezlerin 208 tanesinin tam metinlerine online olarak
ulasilmistir. Erisime kapali olan 25 tezin 19 tanesi ise arastirmacilar tarafindan yiiriitiildiikleri
tiniversitelerin kiitliphanelerinden temin edilmistir. Tam metinlerine ulasilamayan 6 tezin
Yiiksekogretim Kurulu Tez Dokiimantasyon Merkezindeki Ozetleri incelenmistir. Bu o0zetlerin
igerisinde, arastirma kapsaminda incelenen kategorilere ulasildig1 icin bu 6 tezde ¢alisma kapsaminda
tutulmaya devam edilmistir. Bu baglamda arastirma evreninin tamamina ulasmak olanakli oldugu

icin 1980-2020 yillar1 arasindaki yasam boyu 6grenme temali biitiin tezler ¢calismaya dahil edilmistir.
Verilerin Toplanmasi

Calismada veri toplama siireci arastirmacilar tarafindan yiriitiilmiistiir. Belirtilen yil
araliklarinda YOK'iin internet sitesinde yer alan, ulusal tez merkezi sayfasinda baslig1 ‘yasam boyu
O0grenme’, ‘hayat boyu 6grenme’, ‘halk egitimi’ ve ‘yetigskin egitimi’ olan 233 tezin oldugu tespit
edilmistir. YOK'{in ulusal tez merkezinde, bu tezlerin 208 tanesinin tam metnine erisilmistir. Erisime
kapali olan 25 tezin 19 tanesi, arastirmacilar tarafindan yiritiildiikleri {iniversitelerin
kiitiiphanelerinden temin edilmistir. 6 tezin biitiiniine ulagilamamistir. Ancak YOK'’iin ulusal tez
merkezinin sayfasinda yer alan, bu 6 teze ait 6zetlerin, arastirma kapsaminda incelenen kategorilere

sahip oldugu anlasildigindan dolay: arastirma kapsaminda tutulmaya devam edilmistir.

Calismada giivenirligi arttirmak amaciyla, taramalar arastirmacilar tarafindan es zamanl
olarak yiiriitiilmiis ve elektronik ortama aktarilmasinda arastirmacilar arasinda tutarliligin saglanmasi
amaciyla aragtirma sorularina paralel olarak olusturulan kategorilerin yer aldig1 “Tez Inceleme
Formu” gelistirilmistir (Merriam ve Tisdell, 2015). Tez inceleme formunun hazirlanmasinda ilk olarak
ilgili alanyazinda daha once baska arastirmacilar tarafindan hazirlanilan formlar incelenmis; bu
aragtirmacilar ile iletisime gecilerek doniitler alinmistir. Formda yer alacak kategorilerin
olusturulmasinda tutarli karsilastirma yontemi kullanilmistir (Johnson ve LaMontagen, 1993).
Kategoriler aras: ortlisme ve tekrarlari engellemek icin kullanilan bu yontem, kategorilerin her birinin
ayr1 ayr1 degerlendirilmesini saglayarak, gereksiz tekrarlar1 engellemistir. En son olarak yasam boyu

O0grenme alani uzman olan 4 kisinin gortisleri alinarak forma son hali verilmistir.

Tez inceleme formunda yer alan kategoriler, yasam boyu 6grenme temal: tezlerin iilkemizdeki
genel egiliminin belirlenmesi i¢in ‘tezlerin basliklarr’, ‘diizeyleri’, ‘yillar1’, ‘yazildiklar1 diller’,
‘yazildiklar1 {iniversite tiirleri’, ‘yiriitiildiigii iiniversiteler’, ‘yiiriitiildiigii enstitiiler’, ‘kullanilan
arastirma modelleri’, ‘katilimcilart’ ve ‘kullanilan veri toplama araglar’’ seklinde belirlenmistir.
Tezlere iligkin ulagilmak istenen bu bilgiler, 6nceden belirlenmis kategoriler aracigiyla her bir
aragtirmaci igin ayr1 ayr1 veri dosyalarina kaydedilmistir. Daha sonra veri dosyalar: kargilagtirilarak

arastirmacilar arasinda kodlama karsilastirmasi yapilmstir.
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Verilerin Analizi

Ulasilan tezleri incelemek {izere arastirmacilar tarafindan ¢alismanin amacina yonelik bir “Tez
Inceleme Formu” gelistirilmistir. Formun gelistirilmesinde ilgili alanyazin taranmis, bagka alanlarda
yapilan benzer calismalarin veri toplama araglari dikkatle incelenmistir. Gelistirilen bu formda
‘tezlerin bashklar1, ‘diizeyleri’, ‘yillart, ‘yazildiklar1 diller’, ‘yazildiklari {iniversite tiirleri’,
‘yiiriitiildiigi tiniversiteler’, “yiiriitiildiigii enstitiiler’, ‘kullanulan arastirma modelleri’, ‘katiimcilarr’
ve ‘kullanilan veri toplama araclar’” hakkinda kategoriler mevcuttur. Arastirmanin veri analizinde,
verilerin ¢oziimlenmesi igin ytizde (%) ve frekans (f)'tan yararlanilmis ve veriler tablo iizerinde

gOsterilmistir.

Aragtirmanin i¢ gegerliginin saglanmasi igin: Farkli arastirmacilar tarafindan ayni dokiimanlar
incelenmis ve elde edilen bulgularin birbirlerini teyit ettigi goriilmiistiir. Daha 6nceden yapilmis
yasam boyu Ogrenme temali tezlerin arastirildigl calismalar incelenmis ve daha 6nce olusturulan
kavramsal cerceveler ile uyumlu olundugu anlasilmistir (Yenen ve digerleri, 2016; Yiiksel ve
digerleri.,, 2016). Ayrica bu kavramsal cerceveler veri toplama siirecinde arastirmacilara rehber
olmustur. Bulgular1 teyit etmek icin siirekli olarak yasam boyu Ogrenme alanindaki iki
akademisyenden arastirma ve raporlastirma siirecinde destek alinmistir. Arastirma siirecinde agik
olmayan bir nokta birakmamak igin siireg, yontem boéliimiinde tiim detaylari ile yazilmigtir (Miles ve

Huberman, 1994).

Aragtirmanin dis gegerliginin saglanmasi igin: Arastirma Ornekleminin ve siirecinin tiim
oOzellikleri, baska orneklemlerle karsilastirma yapilabilecek diizeyde ayrintili olarak tanimlanmuistir.
Arastirmada olas1 genellemelere olanak verecek sekilde kapsamli tanimlamalara yer verilmistir (Miles
ve Huberman, 1994). Arastirma sonuglarinin daha dnceden yasam boyu 0grenme temali tezlerin
arastirildig1 calismalarin sonuglar ile tutarli olup olmadigr kontrol edilmistir (Yenen ve digerleri.,
2016; Yiiksel ve digerleri., 2016). Ayrica arastirma bulgularinin bagka arastirmalarda test edilebilmesi

i¢in gerekli a¢iklamalar yapilmistir (Miles ve Huberman, 1994).

Arastirmada i¢ gilivenirligin saglanmasi i¢in: Arastirmamn sorular1 acik bir bigimde ifade
edilmistir. Arastrma sorularmin benzer arastirmalarda kullamilan sorular ile tutarliligi kontrol
edilmistir (Yenen ve digerleri., 2016; Yiiksel ve digerleri., 2016). Arastirma sonuglar: ile verilerin
uyumlulugu kontrol edilmistir. Veriler arastirma sorularina uygun olarak ayrintili ve amacina uygun
olarak toplanmistir. Birden fazla arastirmaci ile veri toplandig1 i¢in kodlama karsilastirilmasi
yapilmustir. Arastirmacilarin  bulgularinin = birbirleriyle mantikli bir uyum igerisinde oldugu

goriilmiistiir (LeCompte ve Goetz, 1982). Ayrica Ingilizce dilinde yazilan tezlerin belirlenen
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kategorilerde incelenebilmesi hususunda iki ayr1 yabanci dil uzmanindan destek alnmis; bu iki

uzmanin kodlamalarmin karsilastirilmas: yapilmistir.

Arastirmada dis giivenirligin saglanmasi i¢in: Arastirmanin yontemi ve siireci agik ve ayrintili
bir bicimde raporlastirilmistir. Orneklemi belirleme, veri toplama, analiz etme, yorumlama ve
sonuglara ulasma konularinda neler yapildig: acik bir sekilde ifade edilmistir. Sonuglar, elde edilen
bulgular ile iliskilendirilmistir. Arastirma kapsaminda kullanilan 233 tezden elde edilen ham veriler,

bagskalari tarafindan incelenebilecek sekilde saklanmistir (LeCompte ve Goetz, 1982).
Arastirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yaymn Etigi
Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” basligi altinda belirtilen eylemlerden

higbiri gergeklestirilmemistir.
Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi: Mehmet Akif Ersoy Universitesi Girigimsel Olmayan Klinik

Arastirmalar Etik Kurulu Bagkanlig:

Etik degerlendirme kararinin tarihi: 16.04.2020

Etik degerlendirme belgesi say1 numarasi: 2020/86
Bulgular

Calismanin bu boliimiinde 1980-2020 yillar: arasinda yasam boyu 6grenme temalr hazirlanmis
lisansiistii tezlerin; ‘basliklarina’, ‘diizeylerine’, ‘yillarina’, “yazildiklar: dillere’, ‘yazildiklari tiniversite
tirlerine’, “yliriitiildiigi tiniversitelere’, ‘yiriitiildiigii enstitiilere’, ‘kullanilan arastirma modellerine’,

‘katilimcilarina’ ve ‘kullanilan veri toplama araglarina’ gore dagilimlar: tablolar halinde sunulmustur.

Tablo 1’de yasam boyu 6grenme temali yazilmis olan tezlerin, baglklarina gore dagilimi
gosterilmistir. Tezlerde incelenecek bagsliklar belirlenirken yasam boyu 6grenme anabilim dalinda

gorev yapmakta olan iki akademisyenin uzman kanisina bagvurulmustur.

Tablo 1. Tezlerin basliklarina gore dagilim

n %
Yagam Boyu Ogrenme 94 40,34
Hayat Boyu égrenme 27 11,59
Halk Egitim 70 30,04
Yetiskin Egitimi 42 18,03
Toplam 233 100,00
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Tablo 1 incelendiginde, yasam boyu 6grenme temal: tezlerin sirasiyla; %40,34'ti (n=94) yasam
boyu 6grenme, %30,04'ti (n=70) halk egitimi, %18,03'ti (n=42) yetiskin egitimi, %11,59u (n=27) hayat
boyu 6grenme basliklarina sahip oldugu goriilmektedir.

Yagsam boyu 06grenme temali yazilmis olan tezlerin, diizeylerine gore dagilimlar: incelenmis

ve sonuglar Tablo 2’de sunulmustur.

Tablo 2. Tezlerin diizeylerine gore dagilimlar:

Yiiksek Lisans Doktora
n % n %
Yagam Boyu Ogrenme 80 34,33 14 6,01
Hayat Boyu Ogrenme 24 10,30 3 1,29
Halk Egitim 63 27,04 7 3,01
Yetigkin Egitimi 31 13,30 11 4,72
Toplam 198 84,97 35 15,03

Tablo 2'ye bakildiginda, yasam boyu 6grenme temal1 tezlerin; %84,97’sinin (n=198) yiiksek

lisans, %15,03'tiniin ise doktora diizeyinde yazilmis oldugu goriilmektedir.

Tablo 3'te yasam boyu Ogrenme temali yazilmis olan tezlerin, yillara gore dagilimi
gosterilmistir. Tezlerin yillara gore dagilimi belirlenirken, arastirmacilara kolaylik saglamasi amaciyla

10’ar yillik periyotlar belirlenmistir.

Tablo 3. Tezlerin yayinlandig: yillara gore dagilimi

1980-1989 1990-1999 2000-2009 2010-2020

n % n % n % n %
Yasam Boyu Ogrenme 0 0 0 0 6 2,57 88 37,77
Hayat Boyu Ogrenme 0 0 0 0 1 43 26 11,16
Halk Egitim 5 2,15 16 6,86 19 8,15 30 12,88
Yetigkin Egitimi 1 43 4 1,72 15 6,44 22 9,44
Toplam 6 2,58 20 8,58 41 17,59 166 71,25

Tablo 3’e gore yasam boyu 6grenme temal: tezlerin; %2,58'1 (n=6) 1980-1989 yillar1 arasinda,
%8,58'1 (n=20) 1990-1999 yillar1 arasinda, %17,59'u (n=41) 2000-2009 yillar1 arasinda, %71,25’i (n=166)
ise 2010-2020 y1llar1 arasinda yazilmisgtur.

Yasam boyu Ogrenme temali yazilmig olan tezlerin, yazildiklari dillere goére dagilimi

incelenmis ve sonuglar Tablo 4’te verilmistir.
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Tablo 4. Tezlerin yazildiklar: dillere gore dagilimlart

Tiirkce Ingilizce
n % n %
Yagam Boyu Ogrenme 91 39,05 3 1,29
Hayat Boyu Ogrenme 24 10,30 3 1,29
Halk Egitim 68 29,18 2 ,86
Yetigkin Egitimi 40 17,17 2 ,86
Toplam 223 95,70 10 4,30

Tablo 4 incelendiginde, yasam boyu 0grenme temali tezlerin; %95,70'inin (n=223) Tiirkge,

%4,30"unun (n=10) ise Ingilizce dilinde yazilmis oldugu gériilmektedir.

Yasam boyu 6grenme temali yazilmis olan tezlerin, yazildiklari {iniversite tiirlerine gore

dagilimi incelenmis ve sonuglar Tablo 5’te sunulmustur.

Tablo 5. Tezlerin yazildiklar iiniversite tiirlerine gore dagilimlar:

Devlet Universitesi Vakaf Universitesi
n % n %
Yasam Boyu Ogrenme 84 36,05 10 4,29
Hayat Boyu Ogrenme 20 8,58 7 3,00
Halk Egitim 65 27,90 5 2,15
Yetiskin Egitimi 41 17,60 1 43
Toplam 210 90,13 23 9,87

Tablo 5'e bakildiginda, yasam boyu 6grenme temali tezlerin; %90,13'{iniin (n=210) Devlet

Universitesi, %9,87’sinin (n=23) ise Vakif Universitesinde yazilmis oldugu anlasiimaktadr.

Yasam boyu 6grenme temali yazilmis olan tezlerin, yazildiklar: {iniversitelere gore dagilimlar:

incelenmis ve sonuglar Tablo 6’da gosterilmistir.

Tablo 6. Tezlerin yayinlandigi iiniversitelere gore dagilimi

n %
Ankara Universitesi 53 22,75
Marmara Universitesi 27 11,58
Bartin Universitesi 24 10,30
Gazi Universitesi 17 7,30
Sakarya Universitesi 14 6,01
Istanbul Aydimn Universitesi 7 3,00
Hacettepe Universitesi 5 2,15
Diger 86 36,91
Toplam 233 100,00

Tablo 6'ya gore yasam boyu dgrenme temal tezlerin; %22,75i (n=53) Ankara Universitesi,
%11,58'1 (n=27) Marmara Universitesi, %10,30'u (n=24) Bartin Universitesi, %7,30'u (n=17) Gazi

Universitesi, %6,01'i (n=14) Sakarya Universitesi, %3,00't (n=7) Istanbul Aydin Universitesi, %2,15'i
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(n=5) Hacettepe Universitesi ve %36,91'i (n=86) ise diger {iniversitelerde yazilmis oldugu

goriilmektedir.

Yasam boyu 6grenme temali yazilmis olan tezlerin, yazildiklar1 enstitiilere gore dagilimlar

incelenmis ve sonuglar Tablo 7'de verilmistir.

Tablo 7. Tezlerin yayinlandi: enstitiilere gore dagilum

n %
Egitim Bilimleri Enstitiisii 137 58,80
Sosyal Bilimler Enstitiisii 82 35,20
Saglik Bilimleri Enstitiisii 7 3,00
Yurtdis: Enstitiisti 4 1,72
Fen Bilimleri Enstitiisii 2 ,86
Tiirkiyat Arastirma Enstitiisii 1 42
Toplam 233 100,00

Tablo 7 incelendiginde, yasam boyu 6grenme temali tezlerin; %58,80'i (n=137) Egitim Bilimleri
Enstitiisii, %35,20’si (n=82) Sosyal Bilimler Enstittisii, %3,00'{1 (n=7) Saglik Bilimleri Enstitiisii, %1,72’si
(n=4) Yurtdis1 Enstitiisii, %,86’s1 (n=2) Fen Bilimleri Enstitiisii ve %,42’si (n=1) ise Tiirkiyat Arastirma

Enstitiisiinde yazilmis oldugu anlagilmaktadir.

Yasam boyu 6grenme temal1 yazilmis olan tezlerde kullanilan arastirma modellerinin dagilimi

incelenmis ve sonuglar Tablo 8'de sunulmustur.

Tablo 8. Tezlerde kullamlan arastirma modellerine gore dagilim

n %
Nicel Aragtirma Modeli 131 56,23
Nitel Arastirma Modeli 68 29,18
Karma Aragtirma Modeli 34 14,59
Toplam 233 100,00

Tablo 8’e bakildiginda, yasam boyu Ogrenme temali tezlerin; %56,23'tinde (n=131) nicel
aragtirma modelinin, %29,18'inde (n=68) nitel arastirma modelinin ve %14,59'unda (n=34) ise karma

aragtirma modelinin kullanldig1 goriilmektedir.

Yasam boyu 6grenme temali yazilmis olan tezlerin, katilimcilarina gore dagilimlar: incelenmis

ve sonuglar Tablo 9'da gosterilmistir.
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Tablo 9. Tezlerin katilimcilarina gore dagilimlart

n %
Kursiyerler 51 21,89
Ogretmenler 33 14,16
Universite Ogrencileri / Ogretmen Adaylar1 31 13,30
Kurs Egitmenleri 18 7,73
Kurum Yoneticileri 12 5,15
Calisan Yetigkinler 12 5,15
Diger (Polis, mahk{im, miilteci, koyliiler, saglik ¢alisanlari, dokiiman vb.) 76 32,62
Toplam 233 100,00

Tablo 9a gore yasam boyu Ogrenme temali tezlerin; %21,89'unda (n=51) kursiyerlerin,
%14,16'sinda  (n=33) Ogretmenlerin, %13,30'unda (n=31) iiniversite Ogrencilerinin/6gretmen
adaylarinin, %7,73'iinde (n=18) kurs egitmenlerinin, %5,15inde (n=12) kurum yoneticilerinin,
%5,15'inde (n=12) calisan yetiskinlerin ve %32,62'sinde (n=76) ise diger katilimcilarin érneklem olarak

alindig1 anlagilmaktadir.

Yasam boyu 6grenme temali yazilmis olan tezlerin, kullanilan veri toplama araglarina gore

dagilimlari incelenmis ve sonuglar Tablo 10’da verilmistir.

Tablo 10. Tezlerin kullamlan veri toplama araclarina gore dagilimlan

n %
Olgek 83 35,62
Anket 46 19,74
Dokiiman Analizi 40 17,17
Veri Toplamada Cesitleme (Olgek, goriisme, gdzlem, dokiiman vb.) 37 15,88
Gortigsme 27 11,59
Toplam 233 100,00

Tablo 10 incelendiginde, yasam boyu O6grenme temali tezlerin; %35,62'sinde (n=83) olgek,
%19,74'tinde (n=46) anket, %17,17’sinde (n=40) dokiiman analizi, %15,88’inde (n=37) veri toplamada
cesitleme (Olgek, goriisme, gozlem, dokiiman vb.) ve %11,59'unda (n=27) goriisme veri toplama

araclarinin kullanildig1 anlasilmaktadir.
Tartisma, Sonug ve Oneriler

Bu arastirmada, Tiirkiye’deki iiniversitelerde 1980-2020 yillar1 arasinda yasam boyu 6grenme
temas1 baghg1 altinda yapilmis olan 233 adet yiiksek lisans ve doktora tezinin; betimsel analiz
yontemiyle incelenmesi amaclanmistir. Bu tezler arastirmacilar tarafindan belirlenen; basliklari,
diizeyleri, yillari, yazildiklar: diller, yazildiklar: tiniversite tiirii, yiirtitiildiigii tiniversite, ylriitiildiga

enstitii, kullanilan arastirma modelleri, katilimcilar1 ve kullanilan veri toplama araclar1 kategorileri
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agisindan incelenmistir. Ede edilen bulgulara gore ulasilan sonuglar ve sonuglara yonelik tartismalar

su sekilde siralanabilir:

Yapilan bu arastirmayla, belirlenen tarihlerdeki yasam boyu dgrenme temasi bashig1 altinda

yer alan biitiin tezlere (233 adet) ulagilmuistir.

Yasam boyu Ogrenme temas: etrafinda yiiriitiilen tezlerin ‘yasam boyu Ogrenme’, ‘halk
egitimi’, ‘yetiskin egitimi’ ve ‘hayat boyu 0grenme’ basliklar1 etrafinda toplandigi goriilmektedir.
1980°li yillarda ‘halk egitimi’” baghig altinda ytiriitiilen tezlerin, 2010-2020 yillar1 arasinda ‘yasam boyu
O0grenme’ bashig1 etrafinda yogunlastig: tespit edilmistir. Buradan hareketle s6z konusu tezlerde tercih
edilen arastrma bagliklarimin, Tirkiye'nin ve Diinya’'min yasam boyu oOgrenme alamndaki
gelismelerini takip ettigi diisiiniilebilir. Bu baglamda yasam boyu Ogrenme temali tezlerin

bagliklarinin, alandaki giincel degisimlere cevap verebilecek sekilde kendini yeniledigi sdylenebilir.

1980-2020 yillar1 arasinda yasam boyu dgrenme temasi ile yazilan tezlerin ¢ogunun yiiksek
lisans diizeyinde oldugu; doktora diizeyinde ise ¢ok az sayida calismanin yapildig1 goriilmiistiir.
Yazilan tezlerin sayilarinin, diizeylerine gore bu kadar farklilik gostermesinin sebebinin; Tiirkiye’deki
tiniversitelerin ¢ogunlugunda yasam boyu 6grenme anabilim dallarmin, yiiksek lisans diizeyinde
lisansiistii egitim vermesinden kaynaklandig diistiniilmektedir. Bu durum tilkemizdeki yasam boyu
O0grenme anabilim dallarinda gorev yapacak, yeterli sayida profesoriin ve dogentin yetismedigi
seklinde yorumlanabilir. Bundan dolay:1 anabilim dallar1 doktora programlarini agmakta sikintilar
yasayabilirler. Ayrica Tiirkiye’de genel olarak yiiksek lisans egitimi aldiktan sonra doktora egitimine
devam etme oranmin, diisitk oldugu dikkate alindiginda; bu sonug beklenen bir durum olarak
degerlendirilebilir. Arastirmanin bulgusuna paralel olarak, Zengin ve Calis'in (2017) sosyal hizmet
alanindaki lisansiistii tezleri inceledikleri calismada, elde ettikleri; sosyal hizmet alanindaki yiiksek

lisans mezunlarimin ¢ogunun, doktora egitimlerine devam etmedikleri bulgusu gosterilebilir.

Incelenen tezlere gore yasam boyu &grenme temali tezlerin, ilk olarak halk egitimi ve yetiskin
egitimi baglhiklar1 altinda yazilmaya basglandig1; ancak giiniimiizde agirhikli olarak yasam boyu
ogrenme baghgr kullanilmakla beraber her dort bashgmn da kullanilmaya devam edildigi
goriilmektedir. Ayrica yasam boyu Ogrenme temali yazilan tezlerin sayisiin 1980°li yillardan
giiniimiize dogru giderek arttig1 ve 2010-2020 yillar1 arasinda yogunlastig1 soylenebilir. Bu yiikselen
seyirden, yasam boyu 6grenme kavraminin canliigim yitirmedigini aksine Tiirkiye'de gittikce artan
bir aragtirma talebi gordiigiinii anlamaktayiz. Ayrica bu artisin 6nemli bir nedeni olarak; son yillarda
birgok iiniversitede yeni agilan, hayat boyu dgrenme ve yetigkin egitimi anabilim dallarinin sayisi
dogrultusunda artan lisansiistii programlar1 gosterilebilir. Arastirmanin bulgularina paralel olarak;

Yiiksel ve digerleri. (2016) tarafindan, 2000-2015 yillar1 arasinda hayat boyu 6grenme konusunda
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yaymlanan tez ve makalelerin incelendigi calismada, hayat boyu 6grenmeyle ilgili 2013 yilindan sonra

alanda yapilan caligsmalarin hizla arttig1 sonucu gosterilebilir.

Ulkemizde yiiriitiilen yasam boyu 6grenme temali tezlerin cogunun Tiirkge dilinde yazildigy;
Ingilizce dilinde ise ¢ok az sayida tez yazildigi goriilmiistiir. Ulkemizde yiiriitiilen tezler Tiirk
kiiltiiriiniin yasam boyu 6grenme egilimleri iizerine yogunlastigindan dolay: Tiirkge'nin yogun olarak
tercih edildigi diistiniilmektedir. Yazilan tezin genis kitlelerce okunabilmesi ve 06zellikle alandaki
uygulayicilara 11k tutabilmesi amaciyla Tiirkce'nin yaygin olarak tercih edildigi sdylenebilir. Diger
yandan ortaya ¢ikan bu sonug; tiniversitelerimizde verilmekte olan lisansiistii egitimlerin ¢ogunun,
Tiirkge olarak verildigini de bizlere gostermektedir. Ayrica az da olsa Ingilizce dilinde yazilan

tezlerin, baghklarinin dagilimi hususunda belirli bir yigilmanin bulunmadig) tespit edilmistir.

Yasam boyu Ogrenme temasi ile yazilan tezlerin ¢ogunun devlet {iniversitelerinde
ylriitiildiigiy; vakif {iniversitelerinde ise yasam boyu 6grenme temasinin ele alindig1 ¢ok az sayida
¢alismanin yapildig1 goriilmiistiir. Bu baglamda vakif {iniversitelerinin yasam boyu 6grenme temal:
calismalara yeterince onem vermedigi; ancak devlet tiniversitelerinin yasam boyu 6grenme temali tez
calismalarimi oldukca Snemsedigi sOylenebilir. Bu durumun nedeni olarak; yasam boyu 0grenme
kavraminin toplumsal bir sorumluluk icermesi ve bu konunun devlet {iniversiteleri igin bir gorev
bilinciyle ele alinmas: gosterilebilir. Ayrica 2000'li yillardan 6nce iilkemizdeki vakif {iniversitelerinin
sayisinin sinirli olmasi, yine bu sonucun ortaya ¢ikmasinin bir diger nedeni olarak diisiiniilebilir.
Vakif iiniversitelerinin yasam boyu Ogrenme alaniyla ge¢ ilgilenmeye baslamasi; devlet ve vakif

Uiniversiteleri arasindaki, yazilan tezlerin sayisinda ortaya ¢ikan bu farki agiklayabilir.

Yasam boyu Ogrenme temas: ile yiriitiilen bu tezlerin biiyilk ¢ogunlugunun Ankara
Universitesi, Marmara Universitesi ve Bartin Universitesi biinyesinde gerceklestirildigi belirlenmistir.
Yasam boyu Ogrenme temali yazilan tezlerin Ozellikle belli iiniversitelerde toplanmasi, bu
tiniversitelerde yasam boyu 6grenme anabilim dallarinin varligindan ve yasam boyu 6grenme alanina
ilgili akademisyenlerin bu {iniversitelerde gorev yapiyor olmasindan kaynaklanabilir. Ayrica bu
durum, Ankara ve Istanbul’daki mevcut iiniversitelerin koklii bir gecmise sahip olmast; bu nedenle
lisanstistii calismalarina diger illere nazaran ¢ok daha dnceden baslamasiyla agiklanabilir. Ancak son
yillarda diger {iniversitelerde de yasam boyu Ogrenme anabilim dallarinin agilmasiyla birlikte
lisansiistii tezlerin sayisinda ©nemli bir artis goriilmektedir. Lisansiistii diizeyde yapilan
aragtirmalarin sayisindaki bu artis, yerli alanyazimimizdaki yasam boyu Ogrenme bilgisine katki
saglamasi yoniiyle umut vericidir. Arastirmanin bulgularina paralel olarak Yenen ve digerleri. (2016)
tarafindan yapilan, 2007-2014 yillar1 arasindaki yasam boyu ogrenmeyle ilgili lisansiistii tezlerin
incelendigi arastirmada; yasam boyu 6grenmeyle ilgili tezlerin biiyiik ¢ogunlugunun (%52,30) Ankara
ilindeki tiniversitelerde yazildig1 bulgusu gosterilebilir.
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Incelenen tezlere gore yasam boyu dgrenme temali tezlerin yogun olarak egitim bilimleri
enstitiilerinde olmak tizere sosyal bilimler enstitiisii, saglik bilimleri enstitiisii, yurtdis1 enstitiisii, fen
bilimleri enstitiisii ve Tiirkiyat arastirma enstitiilerinde yiriitiildiigi gortilmiistiir. Bu baglamda
yasam boyu Ogrenme konusunun en ¢ok egitim bilimleri enstitiilerinde calisildig1 ancak diger
enstitiilerde de azda olsa bu konuda g¢alismalarin yapildigi soylenebilir. Bu sonug sadece egitim
bilimcilerin degil, aym: zamanda diger disiplinlerde calisanlarin da kendi ¢alisma alanlarindaki yasam
boyu 6grenme faktoriiniin etkisini arastirdiklar1 seklinde yorumlanabilir. Arastirmanin bulgusuna
paralel olarak Yenen ve digerleri. (2016) tarafindan yapilan arastirmada; yasam boyu 6grenme ile ilgili
¢alismalarin, ¢ogunlukla egitim bilimleri enstitiisiine bagh boliimlerde (%57,10) gerceklestirildigi
sonucuna ulasilmistir. Ayrica yasam boyu 6grenmeyle ilgili, 17 farkli anabilim dalinda calismalarin
yapilmasi; bu konunun ne kadar genis bir yelpazeye hitap ettiginin, biiyiik bir gostergesi seklinde

agiklanabilir (Yenen ve digerleri., 2016).

Yasam boyu Ogrenme temas: ile yazilan tezlerde daha ¢ok nicel arastirma modelinin
kullanilmasiyla beraber nitel ve karma arastirma modellerinin de az da olsa tercih edildigi
goriilmiistiir. Bilimsel olarak hakim paradigmanin hala pozitivist paradigma olmasi nedeniyle,
tezlerde niceliksel yontemlerin agirlikli olarak kullanilmaya devam edildigi diisiiniilmektedir. Bu
durumun, nicel aragtirma yontemlerinin kullanildig1 arastirmalarin; diger arastirma yontemlerine
gore daha kisa zamanda gergeklestirilebilmesinin vermis oldugu kolayliktan da kaynaklanabilecegi
sOylenebilir. Aragtirmacilarin uygulama kolaylig1 agisindan nicel arastirma modellerini yogun olarak
tercih ettigi diisiiniilebilir. Nitel arastirmalarin azligini, bu arastirmalara temel teskil edecek nicel bilgi
birikiminin ve bilimsel temelinin hazir olmamasindan da kaynaklanmis olabilir. Bu baglamda yasam
boyu 6grenme anabilim dallarmin yeni gelisen, gen¢ ve dinamik bir alan olmasi nedeniyle; nicel
arastirma yontemini daha fazla tercih etmesi, beklenilen bir sonu¢ olarak yorumlanabilir. Daha
derinlemesine bilgi edinilmesini saglayan, karma arastirma modellerinin; yasam boyu 6grenme temal:
tezlerde daha ¢ok kullanilmasi Onerilebilir. Aragtirmanin bulgusuna paralel olarak, egitim alaninda
farkh konularda yapilan bir¢ok arastirma incelendiginde; nitel desenli arastirmalardan daha ¢ok nicel
desenli arastirmalara bir yonelim oldugu goriilmektedir (Chen ve Hirschheim, 2004; Ciltas, Giiler ve
Sozbilir, 2012; Guo ve Sheffiled, 2008; Karadag, 2009; Ozan ve Kose, 2014; Tarman, Giiven ve Aktasli,
2011).

Yasam boyu Ogrenme temas: etrafinda yiiriitiilen tezler incelendiginde, calisilan gruplarin
basinda kursiyerlerin gelmekte oldugu goriilmektedir. Yasam boyu 6grenme alanimin dogrudan
yoneldigi paydaslardan en 6nemlisi olan kursiyerlerin ilk sirada yer almasi, arastirmacilar tarafindan
beklenen bir durumdur. Bu alanda yiiriitiilen tezler detayli incelendiginde, 6rneklem segimlerinde ok

fazla cesitliligin oldugu goze carpmaktadir (Polis, mahki(im, miilteci, koyliiler, saglik calisanlari,
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dokiiman vb.). Bu sonug, yasam boyu O6grenme alaninin kapsaminin genis olmasindan dolays;
kursiyerlerden ogretmenlere, iiniversite Ogrencilerinden koyliilere kadar farkli tiirde birgok
orneklemle galisilmasma olanak saglamasi seklinde yorumlanabilir. Ancak buna ragmen tezlerin
biiyiik ¢ogunlugunda, kolay ulasilabilir oldugu i¢in iiniversite 0grencilerinin/6gretmen adaylarinin
siklikla tercih edildigi goriilmektedir. Bu duruma Fazliogullar1 ve Kurul (2012) tarafindan egitim
bilimleri alaninda yapilan doktora tezlerinin incelendigi arastirmada da rastlanilmistir. Ank ve
Tiirkmen'de (2009) benzer sekilde, arastirmalarda ozellikle iiniversite Ogrencilerinin goriislerine
basvuruldugunu belirlemislerdir. Bunun yaninda yasam boyu 6grenme konusuyla ilgili okul oncesi
ogrencileri, lisansiistii 6grencileri ve velilerle ilgili yapilan ¢alismalarin yoklugu veya azhig1 dikkat

cekmektedir.

Yasam boyu Ogrenme temasi etrafinda yiiriitiilen tezlerde en ¢ok kullanilan veri toplama
araglarinin Olcek ve anketler oldugu goriilmiistiir. Toplanmasinin kolay ve biiyiik Olgekte
orneklemlere ulasilabilmesi agisindan, dlgek ve anketlerin dncelikle tercih edildigi diisiiniilebilir. Nicel
arastirma yontemlerinin daha fazla tercih edilmesinden dolayi, nicel arastirma yonteminin igerdigi
veri toplama araglariin sayica fazla olmasi beklenilen bir durumdur. Ayrica dokiiman incelemesi
yonteminin siklikla kullamilmasi, arastirmacilarin; konunun kavramsal boyutlari, tarihsel gelisimi,
Tiirkiye i¢indeki yeri ve Avrupa iilkeleri ile karsilastirilmasi agisindan 6nem arz ettigi diisiincesinden
yola ¢ikmalari olabilir. Olcek ve anketlerin, aragtirmacilar tarafindan; egitim alamnin farkl
konularinda da siklikla tercih edildigine yonelik alanyazinda (Fazliogullar1 ve Kurul, 2012; Orlikowski
ve Baroudi, 1991; Ozan ve Kose, 2014; Saracaloglu ve Dursun, 2010) yer alan bulgular, bu aragtirmanin

sonuglariyla benzerlik gostermektedir.

Alanyazin incelendiginde bu calismaya benzer sekilde, farkli alanlarda yiiriitiilen lisanstistii
arastirmalarin incelendigi ¢alismalara rastlanilmaktadir (Ahi ve Kildan, 2013; Aral, Tanribuyurdu-
Findik, Yurteri-Tiryaki, Saglam ve Aysu, 2015; Sahin ve Bartan, 2017; Zengin ve Calis, 2017).
Alanyazindaki bu calismalar, kapsamlar1 ve analiz edilen degiskenleri bakimindan farkliliklar
gostermektedir. Bu ¢alismalarmn genel olarak egitim bilimleri alaninda yapilan makaleleri ve tezleri
inceledigi goriilmektedir (Coskun, Diindar ve Parlak, 2014; Giirdal, Bakioglu ve Oztuna, 2010; Sahin,
Calp, Bulut ve Kusdemir, 2013). Ancak alanyazinda yasam boyu &grenmeyle ilgili lisansiistii tezleri
inceleyen smurh sayida ¢alismaya rastlanmaktadir (Yenen ve digerleri., 2016; Yiiksel ve digerleri.,
2016). Bu calismayla birlikte yasam boyu 0grenme alamiyla ilgili yapilan lisansiistii tezler, cesitli
kategorilere gore analiz edilmis ve s6z konusu alandaki egilimler ortaya konulmustur. Yasam boyu
O6grenme alaninda yapilan mevcut tezlere, genel bir bakis saglama niteliginde olan bu arastirmanin;
gecmis arastirmalar1 toplu bir sekilde ortaya koymasmin yani sira gelecek arastirmalara da 1sik

tutarak, yasam boyu 6grenme alanminin gelismesine katki saglamas: beklenmektedir.
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Oneriler

Yukarida tespit edilen sonuglar dogrultusunda, arastirmacilar tarafindan su Oneriler

getirilebilir:

Alanda yapilmig lisansiistli tezlerin nicel yontemlerle yapildigi ve bu sekilde genellenebilir
sonuglara ulasildig1 géz oniine alindiginda; arastirmalarda daha derinlemesine bilgi edinmek igin
nicel ve nitel yontemlerin birlikte kullanildigi, karma yontemin tercih edilmesinin alana daha fazla
katki saglayacagina inanilmaktadir. Ayrica deneysel desenlerin kullaniminin arttirilmasinin da alanda

elde edilen sonuglarin giivenirligini arttiracagy diisiiniilmektedir.

Yasam boyu 0grenme konusunda velilerle, lisansiistii, ilkogretim ve okul 6ncesi diizeyindeki
Ogrencilerle yapilan c¢alismalarin azhigi dikkat c¢ekmektedir. Bundan sonra yapilacak olan
calismalarda, arastirmacilarin kursiyerler, {iniversite 6grencileri ve 0gretmenler disindaki 6rneklem
gruplariyla da arastirmalar gerceklestirmeleri Onerilmektedir. Yasam boyu &grenme kavraminin,
cocukluktan baglamasi gereken etkinlikler yoluyla desteklenebilecegi diisiiniildiigiinde; erken
yaslarda yasam boyu Ogrenmeyle ilgili degiskenlerin arastirilmasmnin faydali olacagi

disiinilmektedir.

Yasam boyu Ogrenme temali tezlerin yogunluklu olarak belirli tiniversitelerde calisildig:
sonucundan hareketle, konunun farkli farkli tiniversitelerde c¢alisiimasinin alana 6énemli katkilar ve

bakis agilar1 getirecegi diistiniilmektedir.

Yasam boyu Ogrenme temali tezlerin, 6zellikle devlet {iniversitelerinde yiiriitiilmesi ve bu
konuda vakif {iniversitelerinin geri planda kalmas: goz Oniine alindiginda; vakif {iniversitelerinin,
biinyelerinde yasam boyu Ogrenme anabilim dallarinin  kurulmasini giindeme almalar:

Onerilmektedir.

Yasam boyu 6grenme anabilim dallarinda, konunun uzman bilim insanlarmin yetistirilmesi
amaciyla doktora programlarimin agilmas: ve yayginlastirlmasinin olduk¢a ©nemli olacag:

diistiniilmektedir. Bu girisim alandaki bilim insan1 agiginin kapatilmasina katki sunacaktir.

Bundan sonra yapilacak calismalarda, tezlerde ne tiir istatistiki tekniklerin kullanildig1 ve
hangi konu alanlar1 iizerinde duruldugu dikkate almarak incelenebilir. Ayrica tezleri yiiriiten tez

damismanlarinin unvanlari ile yonettikleri tezlerin 6zellikleriyle ilgili detayli analizler yapilabilir.

Bu arastirmada genel egilimi belirlemek i¢in yasam boyu 6grenme alaniyla ilgili tezlerin
betimsel analizleri yiizeysel olarak yapilmistir. Bundan sonra yapilacak olan calismalarda ise mevcut

tezler, dar bir 6rneklemde ele aliarak detayli igerik analizleri yapilabilir.
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Bu tarz calismalarin kolaylikla yapilabilmesi icin YOK Ulusal Tez Merkezi'ne gevrimigi olarak
yapilan kayitlarda, calismalara iliskin tiim bilgilerin tam ve dogru olarak girilmesine dikkat

edilmelidir.
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"Tiirkiye’de Yasam Boyu Ogrenme Temali 1980-2020 Yillari Arasinda Yapilan Lisansiistii Tezlerin
Incelenmesi” bashkli calismanin yazim siirecinde bilimsel, etik ve alint1 kurallarina uyulmus; toplanan
veriler {izerinde herhangi bir tahrifat yapilmamuis, karsilasilacak tiim etik ihlallerde “Kirsehir Egitim
Fakiiltesi Dergisi Yaym Kurulunun” hicbir sorumlulugunun olmadigs, tiim sorumlulugun Sorumlu
Yazara ait oldugu ve bu ¢alismanin herhangi bagka bir akademik yayin ortamina degerlendirme icin

gonderilmemis oldugunu taahhiit ederim.

Ogr. Gérevlisi Kivang Uzun
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Introduction

The concept of lifelong learning was first used in the 1920s by Eduard Lindeman, Basil Yeaxle
and John Dewey, who adopted the understanding that education is a continuous dimension of daily
life (Ayhan, 2005). This concept, which first appeared in the 1920s, started to be mentioned all over the
world in the 1970s. However, the concept of lifelong learning lost its popularity from the mid 1970s to
the early 1990s due to the economic concerns of governments. In the period from the early 1990s to the
present, it has come to the fore again in order to meet the requirements of the age (Dehmell, 2006). In
the beginning of the 21st century, countries had to revise their education systems, make various
arrangements and make themselves compatible with modern education approaches in order to keep
up with the advances in science and technology (Cornford, 2002). This started to increase the

popularity of the concept of lifelong learning again.

Lifelong learning basically refers to the learning activities carried out by the individual
throughout his/her life including the learning at school (Parisi, Kemker, Part, Kanan and Wermter,
2019). Learning generally arises from need and curiosity. In the learning processes arising from need,
either new situations are avoided or need is satisfied by mastering new learning within life (S6nmez,
2003). However, due to changing conditions, the problems that individuals have to deal with after
school have become unsolvable only with the education given in schools (Bagci, 2011). In this respect,
the concept of lifelong learning has become an indispensable need for national policies and education

systems in general, and for individuals in particular (Candy, 2002).

Various definitions of the concept of lifelong learning have been made by researchers and
institutions. According to Ersoy and Yilmaz (2009), lifelong learning is all the purposeful and random
learning activities; whether formal or not, carried out throughout life to develop knowledge and skills
on an individual or social basis. Dunlap and Grabinger (2003), on the other hand, define lifelong
learning as the deliberate learning activity that individuals are engaged in throughout their lives to
improve their quality of life. According to the Ministry of National Education (MoNE), lifelong
learning is all the activities participated in by the individual adopting an approach depending on
his/her personal, social and employment concerns to develop his/her knowledge, skills, interests and

abilities (MoNE, 2009).

Boud and Falchikov (2006) suggest that individuals learn various skills to help them overcome
an unknown future and become lifelong learners. These lifelong learning skills include adapting to
technological development and change, constantly renewing oneself, producing knowledge, learning
to learn, collaborating and sharing with other individuals (Erdamar, 2017). In addition, lifelong

learning individuals can learn, at the same time adapt what they have learned to new situations and
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try to go beyond what they know. This requires willingness for learning; that is, tendency towards
lifelong learning. This tendency includes some certain features such as risk-taking, perseverance, and
viewing learning as an ongoing process, and specific skills such as self-directed learning capacity

supported by metacognitive awareness (Dunlap and Grabinger 2003).

Lifelong learning, which includes the philosophy of education from cradle to grave and
creates its own motivation, is the adventure of pursuing information for personal or professional
reasons based on the volunteerism of the individual (Hammer, Chardon, Collins and Hart, 2012). The
concept of lifelong learning has come into our lives in order to develop the potential of the workforce,
and is not perceived as only active citizenship and individual development any more (Demirel, 2009).
It is also among the aims of lifelong learning to ensure that individuals participate in all stages of
economic and social life so that they can adapt to the information society and better control their lives
in society (MoNE, 2009). In this context, lifelong learning can be seen as an opportunity for people to
update their knowledge (Chapman, Gaff, Toomey and Aspin, 2005). This important mission
undertaken by the concept of lifelong learning caused it to become an important research topic all

over the world.

Lifelong learning concept has become a subject of research frequently investigated by
researchers in Turkey (Erdamar, Demirkan, Saragoglu and Alpan, 2017; Kalgik, 2019; Ozgﬁr, 2016) as
well as researchers all over the world (Amit ve Meir, 2019; Norris, 2020; Tuama, 2020). It is seen that
researchers generally work on many sample types and variables to measure individuals' lifelong
learning tendencies, perceptions and competencies (Yiiksel, Giindogdu, Akyol and Akar-Vural, 2016).
In addition, researchers touch on subjects such as the conceptual framework of lifelong learning, its
historical development, and its place in the European Union and Turkey (Yenen, Kiling and Bulut,

2016).
Significance of the Study

In recent years, many thesis studies in many different universities have been conducted in the
field of lifelong learning (Aydin, 2020; Catal, 2019; Cetin, 2019). However, in the literature, the number
of studies analyzing graduate thesis studies on lifelong learning and attempting the reveal the existing
state is very small (Yenen et al, 2016; Yiiksel et al., 2016). However, the most effective method in
examining a subject in depth is to analyze the studies carried out on this subject in order to reveal
recent trends and directions in the field (Bikmaz, Aksoy, Tatar and Altinyiiziik, 2013). Since these
studies will be done within certain criteria and within a certain time frame, they will draw a general

framework on the subject, thus providing great benefits to the researchers who will work in this field.
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It is seen that the thesis studies having been conducted on the theme of lifelong learning up to
now have either been carried out using an in-depth content analysis method on a very limited sample
(Yiiksel et al., 2016) or descriptive analysis of theses published in a very limited timeframe (Yenen et
al., 2016). It is believed that the current study will make significant contributions to the field by
conducting a descriptive analysis of all theses including the term “lifelong learning” in their titles and
published over a wide period of 40 years and examining theses under more categories than previous

studies. Thus, the current study is believed to be an original study.
Purpose of the Study

In the current study it was aimed to analyze master’s and doctoral theses having the terms
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“lifelong learning”, “public education” and “adult education” in their titles and written in different
universities in the period between 1980 and 2020. Within the context of this general purpose, it was
also aimed to determine the general trends related to lifelong learning. In this connection, it was
attempted to determine the theses’ titles, levels (master’s or doctoral), years in which they were
written, languages in which they were written, types of universities in which they were completed,
universities and institutes in which they were completed, research models used, participants and data

collection tools used and answers to the following questions were sought:

What is the distribution of the graduate theses written in Turkey since 1980 with the theme of

lifelong learning according to...
1) Titles (lifelong learning, public education and adult education)?
2) Their level (master’s or doctoral)?
3) Years in which they were completed?
4) Language in which they were written (Turkish or English)?
5) Type of university in which they were completed (state or foundation university)?
6) University in which they were completed (Ankara University, Marmara University etc.)?

7) Type of the institute in which they were completed (institute of educational sciences,

institute of social sciences etc.)?
8) Research method used (quantitative, qualitative, mixed research model)?
9) Participants (trainees, teachers, students etc.)?

10) Data collection tools (scale, questionnaire, interview etc.)?
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It is thought that finding answers to these questions will be important for the literature in
terms of bringing a new perspective to the studies to be carried out in the field of lifelong learning and

contributing to the field of lifelong learning with different ideas and methodologies.
Method
Research Model

In the current study, which pays attention to the thorough and careful examination of
graduate theses, the document analysis method, one of the qualitative research methods, was
preferred as the research method. Document analysis involves the analysis of the materials including
information about the phenomena and events under investigation (Yildirim and Simsek, 2018). Strauss
and Corbin (1990) state that the documents reached within the scope of a study can be examined in
two different ways: descriptive or content analysis. In the current study, the documents were
examined through descriptive analysis because the research process was initiated by determining the
categories to be used in the document analysis process in advance. Descriptive analysis is mostly used
in research where the conceptual structure of the research is clearly determined beforehand. In this
approach, the data obtained are summarized and interpreted according to the previously determined

categories (Yildirim and Simsek, 2018).

Documents reached in the current study were analyzed in four steps by using the descriptive
analysis method (Yildirim and Simsek, 2018). (1) It was determined under which categories (theses’
titles, levels (master’s or doctoral), years in which they were written, languages in which they were
written, types of universities in which they were completed, universities and institutes in which they
were completed, research models used, participants and data collection tools) the collected data
would be organized and presented. (2) According to the determined categorical framework, the data
were read and organized; the documents were brought together in a meaningful and logical manner.
(3) Description of the findings: Tabulation was performed to present the data in a comprehensible
way. (4) Interpretation of the data: The generated tables were interpreted and evaluated. The study
was concluded by presenting the cause-effect relationships between the findings and the comments
made by the researchers. In this context, the general trends in the field of lifelong learning were

attempted to be determined.
Population and Sample

The population of the current study consists of master’s and doctoral theses prepared in the
field of lifelong learning in Turkey between the years 1980 and 2020. Thus, a total of 233 master’s and

doctoral theses having the terms “lifelong learning”, “public education” and “adult education” in

their titles were found in the National Thesis Centre of the Higher Education Council. Full texts of 208
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theses were reached online. Full texts of 19 theses out of the remaining 25 theses were obtained from
the libraries of the universities where these theses were completed by the researchers. Abstracts of 6
theses whose full texts could not be obtained were analyzed. As the categories investigated within the
context of the current study were found in these 6 abstracts, these thesis studies were kept within the
study. As all the population could be reached in the study, all the theses produced on the subject of

lifelong learning in the period between 1980 and 2020 were included in the current study.
Data Collection

The data collection process was executed by the researchers. For the given period, under the
heading of national thesis centre found in the internet site of the Higher Education Council, a total of
233 theses having the terms “lifelong learning”, “public education” and “adult education” in their
titles were detected. The full texts of 208 theses out of 233 theses could be reached in the national
thesis centre of the Higher Education Council. Full texts of 19 theses out of the remaining 25 theses
were obtained from the libraries of the universities where these theses were completed by the
researchers. Abstracts of 6 theses whose full texts could not be obtained were analyzed. As the

categories investigated within the context of the current study were found in these 6 abstracts, these

thesis studies were kept within the study.

In order to increase reliability in the study, analyses were conducted simultaneously by the
researchers and in order to ensure consistency between the researchers in transferring the data to
electronic environment, “Thesis Review Form” containing categories created in parallel with research
questions was developed (Merriam and Tisdell, 2015). In the preparation of the thesis review form, the
forms previously prepared by other researchers in the relevant literature were examined; feedback
was received by contacting these researchers. Consistent comparison method was used to create the
categories that would be included in the form (Johnson and LaMontagen, 1993). This method, which is
used to prevent overlap and repetition between categories, prevented unnecessary repetitions by
ensuring that each category was evaluated separately. After the review of 4 experts in the field of

lifelong learning, final form was obtained.

The categories in the thesis review form used to determine the overall trends in the theses

”oou

with the theme of lifelong learning in our country are as follows: “theses’ titles”, “levels”, “years in
which they were written”, “languages in which they were written”, “types of universities in which
they were completed”, “universities in which they were completed”, “institutes in which they were

completed”, “research models used”, “participants” and “data collection tools used”. The information

obtained about these categories from the theses was recorded in a separate data file for each
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researcher. Then, the data files were compared to see the consistency between the codings of the

researchers.
Data Analysis

A "Thesis Review Form" was developed by the researchers to examine the theses reached in
line with the purpose of the study. In the development of the form, the relevant literature was
reviewed and the data collection tools of similar studies in other fields were carefully examined. In
this form developed are there the following categories; “theses’ titles”, “levels”, “years in which they
were written”, “languages in which they were written”, “types of universities in which they were
completed”, “universities in which they were completed”, “institutes in which they were completed”,
“research models used”, “participants” and “data collection tools used”. In the data analysis of the

research, percentage (%) and frequency (f) were used to analyze the data and the data are shown in

tables.

The following was done to establish the internal validity: The same documents were analyzed
by different researchers and the obtained results were found to be in compliance. The previous thesis
studies focused on lifelong learning were examined and it was found that the conceptual framework
of the current study complies with the previously constructed conceptual frameworks (Yenen et al.,
2016; Yiiksel et al., 2016). Moreover, these conceptual frameworks guided the researchers in the data
collection process. In order to confirm the findings, the support of two academicians specialized in the
field of lifelong learning was continuously received in the research and reporting process. In order to
make everything clear in the research process, all the details are given in the method section (Miles

and Huberman, 1994).

The following was done to establish the external validity of the study: All the characteristics of
the research sample and process were described in such a detailed manner as to allow comparison
with other samples. Comprehensive descriptions were included in the study to allow making possible
generalizations (Miles and Huberman, 1994). The results of the current study were checked to
determine whether they are consistent with the results of the previous thesis studies with the theme of
lifelong learning (Yenen et al., 2016; Yiiksel et al., 2016). Moreover, the required explanations were

made to allow testing in other studies (Miles and Huberman, 1994).

The following was done to establish the internal reliability of the study: The research
questions were clearly stated. The consistency of the research questions with the research questions
used in similar studies (Yenen et al., 2016; Yiiksel et al., 2016) was checked. The consistency between
the research results and the data was checked. The data were collected in a way to be in compliance

with the purpose of the study. As the data were collected by more than one researcher, codes were
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compared. The findings of the study were found to be in a reasonable harmony with each other
(LeCompte and Goetz, 1982). Moreover, support was received from two foreign language experts in
order to be able to analyze the theses written in English in the above-mentioned categories and the

codes of these two experts were compared.

The following was done to establish the external reliability of the study: The method and
process of the study were reported in a detailed manner. It was clearly stated what was done while
determining the sample, collecting data, conducting analyses, interpreting and reaching the results.
Results were related to the findings. The raw data obtained from 233 theses were stored so that they

could be analyzed by other researchers (LeCompte and Goetz, 1982).
Ethical Approval

In the current study, all the codes of ethical practice laid out in “The Higher Education
Institutions Scientific Research and Publication Ethics Directive” were adhered to. None of the acts
defined in the second part of the directive “Acts Against Scientific Research and Publication Ethics”

was performed in the current study.
Information about ethics committee approval:

The name of the committee making the ethical evaluation: Mehmet Akif Ersoy University, Non-

Interventional Clinical Research Ethics Committee
The date of the ethical evaluation decision: 16.04.2020
Ethical evaluation document number: 2020/86

Findings

In this part of the study, the distribution of the theses with the theme of lifelong learning
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completed in the period between 1980 and 2020 according to “theses’ titles”, “levels”, “years in which
they were written”, “languages in which they were written”, “types of universities in which they were
completed”, “universities in which they were completed”, “institutes in which they were completed”,

“research models used”, “participants” and “data collection tools used” is presented in tables.

In Table 1, the distribution of the theses written with the theme of lifelong learning according
to titles is given. While determining the titles, expert opinions of the academicians working in the

department of lifelong learning were sought.

Table 1. Distribution of the theses by title

n %
Lifelong Learning 121 40,34
Public Education 70 30,04
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Adult Education 42 18,03
Total 233 100,00

As can be seen in Table 1, 51,93 (n=121) of the theses written with the theme of lifelong
learning have the term “lifelong learning” in their titles, 30,04% (n=70) have the term “public

education” in their titles and 18,03% (n=42) have the term “adult education” in their titles.

In Table 2, the distribution of the theses written with the theme of lifelong learning according

to level is given.

Table 2. Distribution of the theses by level

Master’s Doctoral
n % n %
Lifelong Learning 104 44,63 17 7,30
Public Education 63 27,04 7 3,01
Adult Education 31 13,30 11 4,72
Total 198 84,97 35 15,03

As can be seen in Table 2, 84,97% (n=198) of the theses are master’s theses while 15,04% (n=35)

are doctoral theses.

The distribution of the theses written on the theme of lifelong learning by years is shown in
Table 3. While determining the distribution of the theses by years, 10-year periods were determined

for the convenience of the researchers.

Table 3. Distribution of the theses by year

1980-1989 1990-1999 2000-2009 2010-2020

n % n % n % n %
Lifelong Learning 0 0 0 0 7 3,00 114 48,93
Public Education 5 2,15 16 6,86 19 8,15 30 12,88
Adult Education 1 43 4 1,72 15 6,44 22 9,44
Total 6 2,58 20 8,58 41 17,59 166 71,25

As can be seen in Table 3, 2,58% (n=6) of the theses with the theme of lifelong learning were
written in the period 1980-1989, 8,58% (n=20) in the period 1990-1999, 17,59% (n=41) in the period
2000-2009 and 71,25% (n=166) in the period 2010-2020.

The distribution of the theses written on the theme of lifelong learning by languages is shown

in Table 4.

Table 4. Distribution of the theses by language

Turkish English
n % n %
Lifelong Learning 115 49,35 6 2,58
Public Education 68 29,18 2 ,86
Adult Education 40 17,17 2 ,86
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Total 223 95,70 10 4,30

As can be seen in Table 4, 95,70% (n=223) of the theses were written in Turkish while 4,30%

(n=10) were written in English.

The distribution of the theses written on the theme of lifelong learning by type of university is

shown in Table 5.

Table 5. Distribution of the theses by type of university

State University Foundation University
n % n %
Lifelong Learning 104 44,63 17 7,29
Public Education 65 27,90 5 2,15
Adult Education 41 17,60 1 ,43
Total 210 90,13 23 9,87

As can be seen in Table 5, 90,13% (n=210) of the theses with theme of lifelong learning were

written in state universities while 9,87% (n=23) were written in foundation universities.

The distribution of the theses written on the theme of lifelong learning by university is shown

in Table 6.

Table 6. Distribution of the theses by university

n %
Ankara University 53 22,75
Marmara University 27 11,58
Bartin University 24 10,30
Gazi University 17 7,30
Sakarya University 14 6,01
Istanbul Aydin University 7 3,00
Hacettepe University 5 2,15
Others 86 36,91
Total 233 100,00

As can be seen in Table 6, 22,75% (n=53) of the theses were written in Ankara University,
11,58% (n=27) in Marmara University, 10,30% (n=24) in Bartin University, 7,30% (n=17) in Gazi
University, 6,01% (n=14) in Sakarya University, 3,00% (n=7) in Istanbul Aydin University, 2,15% (n=5)

in Hacettepe University and 36,91% (n=86) in other universities.

The distribution of the theses written on the theme of lifelong learning by institute is shown in

Table 7.

Table 7. Distribution of the theses by institute

n %
Educational Sciences Institute 137 58,80
Social Sciences Institute 82 35,20
Medical Sciences Institute 7 3,00
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Overseas Institute 4 1,72
Science Institute 2 ,86
Turkic Studies Institute 1 42
Total 233 100,00

As can be seen in Table 7, 58,80% (n=137) of the theses were written in Educational Sciences
Institute, 35,20% (n=82) in Social Sciences Institute, 3,00% (n=7) in Medical Sciences Institute, 1,72%

(n=4) in Overseas Institute, ,86% (n=2) in Science Institute and ,42% (n=1) in Turkic Studies Institute.

The distribution of the theses written on the theme of lifelong learning by research model used

is shown in Table 8.

Table 8. Distribution of the theses by research method used

n %
Quantitative Research Model 131 56,23
Qualitative Research Model 68 29,18
Mixed Research Model 34 14,59
Total 233 100,00

As can be seen in Table 8, 56,23% (n=131) of the theses with the theme of lifelong learning
used quantitative research model, 29,18% (n=68) used quantitative research model and 14,59% (n=34)

used mixed research model.

The distribution of the theses written on the theme of lifelong learning by participants is

shown in Table 9.

Table 9. Distribution of the theses by participant

n %
Trainees 51 21,89
Teachers 33 14,16
University Students / Pre-service Teachers 31 13,30
Course Trainers 18 7,73
Managers 12 515
Working Adults 12 5,15
Others (Police, prisoners, refugees, peasants, healthcare workers, documents) 76 32,62
Total 233 100,00

As can be seen in Table 9, 21,89% of the theses with the theme of lifelong learning included
trainees as their participants, 14,16% (n=33) included teachers, 13,30% (n=31) included university
students/pre-service teachers, 7,73% (n=18) included course trainers, 5,15 (n=12) included managers,

5,15% (n=12) included working adults and 32,62% (n=76) used others.

The distribution of the theses written on the theme of lifelong learning by data collection tools

used is shown in Table 10.
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Table 10. Distribution of the theses by data collection tool used

n %
Scale 83 35,62
Questionnaire 46 19,74
Document Analysis 40 17,17
Triangulation in data collection (Scale, interview, observation, document) 37 15,88
Interview 27 11,59
Total 233 100,00

As can be seen in Table 10, 35,62% (n=83) of the theses with the theme of lifelong learning
used a scale, 19,74% (n=46) used a questionnaire, 17,17% (n=40) used document analysis, 15,88%
(n=40) used triangulation in data collection (scale, interview, observation, document analysis etc.) and

11,59% (n=27) used interview.
Discussion, Results and Suggestions

In the current study, it was aimed to analyze a total of 233 master’s and doctoral theses
written on the theme of lifelong learning in Turkey between 1980 and 2020 by using the content
analysis method. These theses were analyzed in the following categories determined the researchers:
theses’ titles, levels, years in which they were written, languages in which they were written, type of
university in which they were completed, university in which they were completed, institute in which
they were completed, research model used, participants and data collection tools used. The results
derived from the findings obtained in this regard and suggestions made on the basis of the results are

presented below:

In the current study, a total of 233 theses written on the theme of lifelong learning were

reached.

The theses written with the theme of lifelong learning were found to have the terms “lifelong
learning”, “public education” and “adult education” in their titles. Theses written under a title
including the term “public education” in the 80s were started to be written with a title including the
term “lifelong learning” in the period between 2010 and 2020. Thus, it can be thought that the titles
used in the theses were selected in accordance with the developments in the field of lifelong learning
in Turkey and in the world. In this respect, it is believed that the titles of the theses with the theme of

lifelong learning renew themselves in such a way as to respond to the changes in the field.

While most of the theses written with the theme of lifelong learning between the years of 1980
and 2020 were at the master's level, very few studies were carried out at the doctoral level. The reason
for this great difference seen between the numbers of the theses written at different levels may be
because in the majority of the departments of lifelong learning at universities, graduate education is

mostly given at the master’s level. This might be because not enough academicians to work in the
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departments of lifelong learning have been trained. Therefore, these departments cannot open
doctoral programs. Moreover, given the fact that the rate of the students continuing with their
doctoral studies after the completion of their master’s education is low, this result is an expected
result. Parallel to the finding of the current study, Zengin and Calis (2017) analyzed the theses written
in the field of social services and reported that many of the graduate students working in this field do

not continue with their doctoral studies after the completion of their master’s studies.

From the analysis of the theses in the current study, it was found that the theses with the
theme of lifelong learning were first written under the titles including the terms “public education”
and “adult education”, yet in recent years they have been written mostly under the titles including the
term “lifelong learning”. Moreover, the number of the theses written on the theme of lifelong learning
has gradually increased from the 80s up to now and this increase was remarkable especially between
2010 and 2020. From this increasing trend, it is clear that the importance of lifelong learning is not
diminishing over time rather it has been becoming of great research interest in Turkey. In addition, an
important reason for this increase can be the increasing number of graduate programs initiated in
universities as a result of opening of new lifelong learning centres and adult education departments in
these universities. Parallel to this finding of the current study, Yiiksel et al. (2016) investigated the
theses written on the subject of lifelong learning between 2000 and 2015 and found a remarkable

increase in the number of these theses written after 2013.

In the current study, it was found that while most of the theses with the theme of lifelong
learning were written in Turkish, very few of them were written in English. Since the theses
conducted in our country focused on lifelong learning trends of Turkish culture, it is thought that
Turkish was preferred extensively. It can be said that Turkish is widely preferred in order for the
theses to be read by a wide audience and especially to shed light for practitioners in the field. On the
other hand, this result shows us that most of the graduate education offered at our universities is in
Turkish. Moreover, in the titles of the few theses written in English, there is no tendency to use a

particular term (lifelong learning, public education, adult education) more intensely.

In the current study, it was found that while most of the theses written with the theme of
lifelong learning were completed in public universities, very few of them were written in foundation
universities. In this context, it can be said that while foundation universities do not give enough
importance to studies on lifelong learning, state universities attach great importance to thesis studies
on lifelong learning. The reason for this might be that the concept of lifelong learning includes a social
responsibility and that state universities are more committed to their social responsibilities as they are
public institutions. However, the fact that the number of foundation universities in our country was

limited before 2000 can be considered as another reason for this result. The fact that foundation
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universities started to be interested in lifelong learning later can explain this difference between state

and foundation universities in the number of theses written.

It was also determined that the majority of these theses written with the theme of lifelong
learning were carried out within Ankara University, Marmara University and Bartin University. The
reason for the majority of the theses being written in these universities can be because there are
lifelong learning departments in these universities and many of the academicians specialized on the
subject of lifelong learning work in these universities. Moreover, this may be because the universities
in Ankara and Istanbul have a long historical background and therefore graduate studies were
initiated in these universities longer time ago compared to other universities. However, with the
opening of lifelong learning departments in other universities, a significant increase was observed in
the number of graduate theses. This increase in the number of graduate studies is believed to result in
important contributions to the national literature on lifelong learning. Similarly, in a study conducted
by Yenen et al. (2016) to investigate the graduate theses written on the subject of lifelong learning
between 2007 and 2014, it was found that the majority of the theses (52,30%) were written in

universities located in the city of Ankara.

As a result of the analysis of the theses, it was found that while most of them were completed
in the educational sciences institute, some of them were written in the social studies institute, medical
sciences institute, health sciences institute, overseas institute, science institute and Turkic studies
institute. In this context, it can be said that the subject of lifelong learning is mostly studied in
educational sciences institutes, but studies have been carried out on this subject in other institutes,
albeit limited. This finding shows that not only academicians in the field of educational sciences, but
also academicians from other disciplines have been researching the effect of lifelong learning in their
respective disciplines. Similarly, Yenen et al. (2016) also reported that the majority of the studies on
lifelong learning (57,10%) had been conducted in the programs affiliated to the institute of educational
sciences. On the other hand, the fact that studies have been conducted on lifelong learning in 17
different disciplines is an important indicator that the subject of lifelong learning attracts great

research interest (Yenen et al., 2016).

In the theses written on the subject of life-long learning, mostly quantitative research models
were preferred while some of them used quantitative and mixed research models. Since the
scientifically dominant paradigm is still a positivist paradigm, it can be thought that the quantitative
method was used predominantly in the theses. This can also be explained by the fact that quantitative
research methods can be performed in a shorter time compared to other methods. Researchers may
tend to prefer quantitative research models more because of their convenience of application. The

small number of quantitative studies can be related to the fact that qualitative studies require a broad
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knowledge and scientific base from the researcher. In this context, since the lifelong learning is a
newly developing young and dynamic field, the extensive use of quantitative research method can be
seen as an expected result. In addition, more frequent use of mixed research models that provide more
in-depth knowledge can be suggested in the theses with the theme of lifelong learning. When the
existing research on different subjects in the field of education is examined, it is seen that quantitative
research models are more preferred (Chen and Hirschheim, 2004; Ciltas, Giiler and Sozbilir, 2012; Guo
and Sheffiled, 2008; Karadag, 2009; Ozan and Kose, 2014; Tarman, Giiven and Aktasli, 2011).

When the theses conducted around the theme of lifelong learning were examined, it was seen
that the trainees were used as participants the most. It was already expected by the researchers that
the trainees, who are the most important stakeholders to whom lifelong learning is directly related,
would take the first place. However, when the theses conducted in this field are examined in detail, it
is seen that there is a lot of diversity in the samples selected (Police, prisoners, refugees, peasants,
health workers, documents etc.). The wide scope of lifelong learning has allowed many different types
of samples to be studied, from trainees to teachers, from university students to peasants. On the other
hand, as they are more easily reachable, university students/pre-service teachers are largely preferred
as the study group in the theses. Similar finding was also reported by Fazliogullar1 and Kurul (2012)
investigating doctoral theses written in the field of educational sciences. Arik and Tiirkmen (2009) also
found that university students are largely used as participants in research. On the other hand, there is
little research conducted on the subject of lifelong learning with the participation of pre-school

children, graduate students and parents.

In the theses conducted around the theme of lifelong learning, the most used data collection
tools were found to be scales and questionnaires. It can be thought that the scales and questionnaires
were preferred primarily in order to be able to easily reach large-sized samples. Since quantitative
research methods were preferred more, it was expected that the data collection tools used in
quantitative research would be more preferred in these theses. Findings in the literature showing that
scales and questionnaires are widely used for the investigation of different subjects in the field of
education (Fazhiogullar1 and Kurul, 2012; Orlikowski and Baroudi, 1991; Ozan and Kose, 2014;

Saracaloglu and Dursun, 2010) concur with this finding of the current study.

In the literature, there are some other studies analysing graduate theses as in the current study
(Ahi and Kildan, 2013; Aral, Tanribuyurdu-Findik, Yurteri-Tiryaki, Saglam and Aysu, 2015; Sahin and
Bartan, 2017; Zengin and Calis, 2017). These studies differ in terms of content and the variables
investigated. These studies have generally been conducted within the scope of educational sciences
(Coskun, Diindar and Parlak, 2014; Giirdal, Bakioglu and Oztuna, 2010; Sahin, Calp, Bulut and

Kusdemir, 2013). However, there are few studies in the literature analyzing graduate theses conducted



KEFAD Volume 21, Issue 1, April, 2020

on the subject of lifelong learning (Yenen et al,, 2016; Yiiksel et al., 2016). With the current study,
graduate theses related to lifelong learning were analyzed according to various variables and trends in
this area were revealed. The current study, which provides an overview of the existing theses in the
field of lifelong learning, is expected to contribute to the development of lifelong learning by both

compiling previous studies and shedding light for future research.
Suggestions
In light of the findings of the current study, following suggestions can be made:

Considering that the graduate theses in the field were generally conducted by using
quantitative methods and thus generalizable results were achieved, it is believed that the choice of the
mixed method, in which quantitative and qualitative methods are used together to obtain more in-
depth information, will contribute more to the field. In addition, increasing the use of experimental

designs is thought to increase the reliability of the results obtained in the field.

There is a paucity of research on the subject of lifelong learning conducted with the
participation of graduate students, parents and pre-school children. Apart from university students
and teachers, future research should be conducted with other sample groups. Considering that the
concept of lifelong learning can be supported by activities that should start from childhood, there is a

need to investigate variables related to lifelong learning at early ages.

The theses with the theme of lifelong learning were found to have been conducted largely by
state universities; thus, if all universities being either state or foundation focus on the issue, then
greater contributions can be made to the literature. Thus, establishment of lifelong learning

departments and centres in foundation universities can also be suggested.

Doctoral programs should be opened and expanded in order to train scientists who will work
as academicians in lifelong learning departments of universities. This will contribute to the efforts

made to overcome the shortage of academicians working in the field.

In future research, theses can be examined by taking into account what kind of statistical
techniques are used. In addition, studies on the academic titles of thesis supervisors and the properties

of the theses they supervise can be conducted.

In the current study, descriptive analysis of the theses related to lifelong learning was made
superficially to determine the general trends. Future research can conduct a detailed content analysis

by taking a smaller sample of theses.
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In order to carry out such studies more easily, it should be ensured that all the information
related to the studies should be accurately and thoroughly entered into the National Thesis Centre of

Higher Education Council.
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